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FOREWORD 



SECONDARY SCHOOL TEACHERS and reading consultants will find 
this booklet invduable. Miss Viox hm succeeded in producing a 
publication wHdi de^ with ttie why but puts its grcat^t emphasis 
on the what and how. # 

Much has been said about the need to evduate reading perform- 
ance in die various content areas. Few have been able to produce 
specific evaluation took for dassroom use. One of die problems has 
beenj of courae^ that stajidardized reading teste could not be utilized 
to ev^uate da^room perfomiance from day to day^ week to week^ 
or even month to month. Infonnal readmg inventories whidi 
demonstrate independent instructional ajid frustration^ reading 
leveb are significant for some purpose, but agmn do not pinpoint 
specific skills in particulM' content areas, 

Tiiis publication is function^ even if tiie teacher were to use Miss 
Viox's exampte, but ite ^eatest influence should be in hdping die 
content area teachere, perhaps witii the assistwice of reading con- 
sultants, develop their own ev^uative tools. Even in the content 
area of sodal studies, for example, several disciplines are involved 
and the patterns for writing in each will often call for different 
types of evaluation tediniquM. 

Thk booklet should indeed hdp educators look at the process of 
reading as it is an integral part of each of die dadpUn^, 

H* Alan Robinson 
Presidents 1967-1968 
Inteitiation^ Reading Association 
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T^e Intemationd Reading ABsociation attempti, Arough its 
publications^ to provide a forum for a wide spectrum of opinion on 
reading* Thk policy pennits divergent viewpoints without assuming 
the endoiiement of the A^ociation* 
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PREFACE 



MANY SEOONDARY SGKOOL TEACHERS of Content subjecte have 
become mcre^mgly concemcd about Aose sttidcnts in their elates 
who appear to have more academic ability tiian their actual 
achievement indicate. Often, it is the studento' ineffecdve reading 
and study skills whidh pose the real handicap to success in school. 
If you are among those teacheis who M-e searching for wa>^ to 
determine whedier your studente poM^ die nectary reading tod 
stud)* skUls to handle &e materials of your courae, you ihould then 
find In this booklet a wealth of usable sugg«itionj, Ever>' effort has 
been made to m^e th^e suggestions as practice as possible in 
order to conserve your valuable time, 

lliis is not an attempt to convert you to "reading teacher," AM 
suggestions can be adapted and incorporated into your daily plam 
with B minhnum of diang^ in your teaching routine. We are m^t 
inter^ted in assisting you in the evaluation of the reading and study 
skills of your studentt by finding tiheir strengths Mid weakn^e 
before fliey mn into difficulty in your course, S^ples of several 
different typ^ of inventorite or pretwte ^e mcluded. They have 
purposely been kept short and no **ma^c foimula'* has been given 
so that each teaser may be free to develop his own devices for 
evaluation of his students. 

You wiU notice ^at tiie evaluation procedure sugg^ted do not 
dwell upon ways to detennine an individual student's indepandent, 
instruction^^ and frustration levels— aspecte which are often in- 
cluded in infomi^ reading inventori^ at the elementary level. As 
shidents progr^ into higher grades, tiiey usually read on many 
different levels, depending upon tiie style of the autiior, tiie back- 
ground of the pupil in a specific subject, or his inter^t in ^e topic. 
Hiercfore, emphasis in this booklet is placed upon deteimining the 
ahilUy of students to succeed in their content subjects, rather than 
upon a detailed "riding'* diagnosis. If information is d^ired on 
ways to conduct more thorough reading diagnose within the claM- 
roomj die reader is refen-ed to die Reading Aid on Informal Read^ 
ing Inventories by Johnson and Kr^ (5) . 
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EVALUATION OF READING AND STUDY SKILLS 

• How Do Reading and Study Skills Fit into 
Content Subjicts? 

FOR A NUMBER OF YEARS wc have bceii reading that "every teacher 
should be a teacher of reading." This sayhigj although truCs has led 
to many misconceptions by secondary school teachers because they 
fear that someone m going to force them to rdinquish their rights 
to teach dieir subject andj that in ite place, they must teach basic 
reading skUls, The gener^ attitude has now changed so tiiat the 
saying might readj "Every content teacher is reponsible for teaching 
the reading and study skills of his particular subject," This attitude 
makes sense. Each subject demajids different types of reading and 
study methods- therefore, EngMi Mid reading teadiera are not in 
a position to teach ^1 of thttc specific tedmiques. They can pro- 
vide some general mediods, but the content teachere must then 
expand reading instruction Bnd work on tiiose skills which students 
need to succeed in the various content subjects. 

This philosophy was explained very dearly by Dr. H, Alan 
Robinson when he stated that we should visualize die teaching of 
reading in the secondary schools as a fan which spreads through all 
major disciplinei,* Because instruction in reading and study skills 
involves aU teadiers of all subjects at aU grade levelSj the teaching 
of thtee skiUs should be regarded as die duty of tiie entire faculty. 
Research points out that many pupils do not transfer reading ond 
study skills frora one subject to wiother. Therefore, the subject 
matter teacher must work on those skiUs which are pertinent to his 
subject, A sdiool-wide program which focus^ on the needed read- 
ing and study skills in the content subjects can result in raising Ae 

•Taken from the speech, "Riding in the Total School Curriculum/* by 
H. Alan Robinion, deliver^ at the seventh annual conference of the Niagara 
FrontiCT Council of the International Reading Astoclation, Buffalo New York, 
OctobCT 7, 1967. 
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gener^ academic levd of the school. Such a prograin can abo make 
teaming more effective and mstinction more meaningful for 
students (19), 

The diagram below illustrate the concept of a school-wide read- 
ing and study skUb program where all teachers of all subjects work 
together. 




0 Why Take Time to Evaluate Reading and Study Skills 
In Content Subjects? 

Many teachers feel a pr^ure to covct a prttcrJb^ course of 
Study wiAm a limited time, H time m takai to evaluate student 
abilititt to read and sttidys how can Ae teadiCT complete his 
teadmig? The ajiswer is really quite simple. It is usually not necee* 
sary to spertd much octra time to wsnduct an mfonnal evaluation in 
a specific OTurae. If a teadier is able to identify those studente who 
wiU not be able to read or understand dasswork and a^ignmOTtej 
if he locate tiie studente who might have difficulty following 
directions for spedfic tasks, if tiie teadier caji predict ^at some girb 
wfll cut a pattern incoiTecdy when extra help is not given for reading 
directions before tiiey begin cutting, if tiie teadier knows ^at die 
terms whirfi he uses in industrial aite are too difficult for his studente 
to re^gnize m print, if he knov^ that hm studente are unable to 
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read ma^ or time Uneij wouldn't it be better to teke a Uttie ottra 
time to help the studente before plunging into a nmr unit of work? 
TTic s^ne tiieory holds true for locating studaits who are proficiciit 
in their work. Why bore them vfith work which poorer readra need 
when good readcra could be working on a rdated project or doing 
referent reading which would challenge them? 

A good daiiroom teadier can be compared to a good doctor who 
would never pr«wi^ the Bmme medicine for all patiento before first 
finding out what they needed, if any^ing, Tea^era have the same 
rwponsibility. Why "prescribe" the same teaching for all students 
when some may need different typ^ of instruction and otheiB who 
are very "heal Ay" can leajn without it? 

After reading diis booklet and wcamining the samples of teacher- 
made infozmal t^ts^ ea^ content teacher will realize not only the 
importance of evaluating reading and study skills of students, but he 
win also notice Ae ease wiA which Ais can be acOTmpli^ed, In 
fact, many teachera may be pleased to find out Aat ^ey ^eady 
have been incoiporating such technique in ^eir regular teaming, 
although they did not label it "evaluation of studente," In Uie long 
run, when students' marks begin to improve, when tiieir attitude 
toward a subject become more p^itivej and when re^ leaitiing tak^ 
place, content teachers wiU find their rewwds in having applied 
some techniques of dassroom or mdividual evaluation. 
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Chapter 2 



EVALUATION PROCEDURES 

• Using Standardizid Reading Tests 

WHEN WE SPEAK of evaluation, we usually tiiink firat of a standard- 
ized reading tot. A standardized reading tmt will not, howeverj 
provide m mudi infonnation aa otiier meAods of evaluation, such 
as a teadicr-made test wliich is based upon &e actual materials 
which students will be reading in dass. Hie one value of a standard- 
ized reading test is that it can provdde a teacher witti a general 
picture of how the whole da^ conipares with othere. Using local 
system or sdiool norms will be even more meaningful dian pub- 
lisher's nonns. 

Standardized reading t^ts typically appraise the general skUls of 
rate, vocabula^j and comprehaision. If a tcadier hm thMc scor^ 
available, he can use tiiis infonnation to better understand his stu- 
dent. He may notice Aat some of his students are poor t^t t^era 
as indicated by tiieir perfomiMice on Ae standardized tmt Or he 
may find tiiat other students are good guttsers and perfomi bettCT 
on a test than tiiey do in dass. Still otiier studente may score high 
on a stMidardized test but not adiieve in claM because of disinterMt 
in schoolj or problems at home. Or perhaps tiie tet do^ not actually 
measure how wdl tiie students can read in the specific subject bein| 
taught. When th^e conditions are t^cn mto consideration, then, 
standardized tmts are useful as rough indicators, 

• Using Teacher-madi Informal Reading Tests 

A very practical way to evaluate tiie reading and sttidy skiUs of 
studoite in a particular subject is to use an inf omial test which tiie 
teacher prepares and administers at die introduction of the riw 
couree or before be^nning a new unit of work. Construction and 
uses of such teacher-made testej witii example which can be used 
as modelSj will be discuMcd in die diaptera whic^ foUow. 



• Using Inventories of Reading and Study Skills 
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Some teacher have been very succ^sfiil in getting sttidente to 
evaluate their own abiliti^ to achieve in a certain subject. The 
content teacher prepare a list of those skills which are needed to 
leam his subject^ or ha may iise a study skills checklist shnilar to 
the one whi^ has been prepared by Preston and Botel (W). The 
teadier then ^ks each student to rate himsdf according to his 
degree of proficiency in each skilL TTie r^ults may be tabulated 
through class discussion^ and the studente Mid teacher may arrive 
at a decision as to which^ skills will need extra attention. Putting 
the r^ponsibility onto the student works very well/ specially in 
senior high school* Hie specific reading and study skilk for each 
content subject are illustrated in Chapter 4 of this booklet. 

• Using Interest I nvontorids 

Secondary school students often complain that they ^e doing 
poorly in a particular subject because it is boring or because tfiey 
cannot see any reMon for taking it. Teenage inter^ts are far re- 
moved from studying mncMnt history or atomic structure. If the 
teacher is aware of Ais at the beginning of the courBe or unit^ he 
can plan ways to motivate studento and to help tfiem see how the 
subject is related to their peraonal livei. An inter^t inventory will 
also help identify students who have special talente or abilities whi^ 
can be capitalized upon to stimulate cIbbb discussions or intei'^t in 
indi^ddual projects, JVhen students feel personally involved in an 
activityj learning takes place* 

m Obsarving by the Teaehsr 

A good teaser is constontly olteerving his studente for ^eir re- 
actions to dass presentations^ their ability to read the textbook or 
complete an assi^ment* The teaser also not^ the general morale 
of the cla^« \Vhen students become bored or in trouble witti Ae 
reading of a subject^ a peraonal talk with tiiem wiH often reve^ tfie 
cause of their problems/ "When tiie difflculty is too serious for the 
cla^room teacher to handle^ he may want to refer tiie student to a 
guidance counsdor or to tfie reading teadier for specif helpj if 
th^e services are available in Uie schooL 
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m Obtaining Sptcial Information about Students 



In addidon to watching for reactions to Ae content material as 
it is being pr«entedj the teacher should obtain the following types 
of inf oimation about itudcnts who are ha^ng problems in dass i 

Previous learning e^perisnc^* Did. student have difficulty in 
this subject in the past? Has he developed a general indifference 
tpward the subject or schTOl? Are his basic fund wnental tools too 
weak to Icam the material which is pr^endy being taught? WSl he 
need specif ravdew or drill? 

Home background* Do^ the student come from a home where 
there exe Unuted opportuniti^ for devdopment of vocabulary, few 
reading or reference materi^b, little inter^t in cultural activities in 
tiie community? Dom he come from a broken home? Are there 
family problems whi^ axe upsetting hJm? 

Physic^ problenu: Do^ ^e student have a vision or hearing 
problOTi which is interfering with his learning? Dos he get adequate 
food and r^t? Do^ he have physical problems which ma^ his 
thinking slow or Wm writing difficult? Is he on medication or taking 
drugs? 

Emotion^ problems t 1b die student so upset emotionally that 
learning b impossible? Is too mudti prrasure being placed upon him 
by his parente or teachers to adiieve beyond hJs capacity? Is he 
sitting too OTmplaccndy in class not causing the sUght^t disturbance 
but still not learning J^cause his peoonal problems are constantly 
on his ndnd? 1b he acting up in dass to get attention from his peere 
because the work u too difficult or he feels inadequate in class? 

• Teaching and Testing 

One of the easi^t ways for a content teacher to evMuate student 
periozmanca is trough appUcadon of good teaaking methods. 
Whenever a teaser as^ a qu^tion^ it should have a purpose^ Fer^ 
haps a teaser wante to find out if individual student^ or the 
entire dfasSj underatood the main idea of a parage whi^ was read. 
The teacher might dien give an or^ or wriLlen alignment such as, 
-^In one sentmcei state the main idea of the p^age which you just 
read Each dme a social studio teacher eKpects ha students to 
remember die date of an important happening in history^ he c^n 
ii^k them to relate thk date to other important evente. Oan they 
grasp time concepts? An art teacher may present a picture for his 



students to oteer\*e and then aak for tfieir reactionB. Am studente' 
- raply orally^ the teaser can listen to their v^cabula^ uiage. Are 
itudents fMniliar wth the tekros which teaser expecte them to 
use m art, or must tiirae words be ^ught as new words? 

The r^ulta of quizz^ or t^ts can also be used by a daMroom 
teacher to evaluate students as wdl as teaming tec^iiqu^. Ware 
lecture too wordy for studente to understand? Did students know 
how to t^e not^ from the lecture in the first place? Did the 
teacher assume that student understood certain c^ncepte without 
clearly explaining them? Did students do poorly on the written t^t 
becaiBe they could not follow directions^ or were the questions too 
ambiguous? 

Mualuation is a daUy activity^ Evaluation never stops until the 
course is completed. Dr, Roy Kr^s (7) haa stated Ais very effec- 
tively in his artide^ '^Identifying the Reading Difflculti^ of the 
College-Bound StudMit.'' 

In a vary real mvmm^ the maitar teacher gives a group Informal test 
with Mch l^son that he tea^^ in tii© dassroom. Dia^osis m an 
int^ral part of his teaching because he r^l^^ tiiat without It ha 
cannot know what and hou) to teadb* Only when he feeli tiiat he 
stiU lacks nec^sary infomiation alKJut a studant^s or applica- 

tion of certain ikills and ablUtiN do^ he feel it nectary to rely on 
indi^ddual tmtt« 
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Chapter 3 



PREPARATION OF INFORMAL READING TESTS 

THERE ARE SEVERAL typ^ of mfomial reading teste which can be 
used by aU content teacher in all of the couisra they teach. 1 ) Some 
teacheiis begin their couree with a short pret^t or survey to deter- 
mine the knowledge background or the skill-readiness of their stu- 
dents before introducing new work, 2) Otiier teachera prefer to 
wait until they introduce a textbook or a new unit of work before 
they introduce an infonnal reading survey. 3) At tim© teachers 
may wish to give a brief infonnal t^t to ^certain if their studente 
are proficient in a specific reading or study skUL This type of test 
can be administered any time during a couree, 4) Another type of 
infonnal reading tmt m given individu^y to students who arc 
having difficulty with the reading or study techniques of tfie course. 
5) Finally, all content teachera can use infonnal tests which deter« 
mine the appropriate instructional level of materials for each pupil. 

Each of the five typM of informal reading t^ts are described 
below. General directions for the preparation of t^te are 

explained. Several models of each type are illustrated. 

• Bsglnning of-Course Survsy 

The purpose of administering an informal test at the beginning of 
a couree is to help the students become f^niliar with the general 
fomiat of die coune and to show diem how to handle their textbook 
or other reference, TTie teadier cannot asiume diat aU students 
will know what to do with the table of contente or index in the 
book, or that they wiU be able to read the experimentSj maps, or 
diagrams without help. The teadier must find out as early in Uie 
couiie as poisible whether his students are aware of the study aids 
which are provided for their use and whether they know what to 
do widi these aids. Therefore, an infonnal test similar to the model 
whieh follows can be given duririg die first days of class. The resulte 
should be dLscusied with the studente and no marks should be given. 
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Giving such a test will not excuse the teacher from reviewing the 
use of the textbook pcriodic^y because students need constant 
reminders to make good use of their tests and other reference 
materials* The following steps may be used as guides when pre- 
paring a beginning-of-couree survey; 

Step 1 : Peruse the textbook or other reference materials which 
will be used during the courae. ITien make a list of the study aids 
ivhich students should know how to use. Include pictures and dia- 
grams, as well as aids sudi as the table of contents, index, glossary, 
dictionaryj and encydopedia. 

Step 2i Prepare questions or directions which require students to 
actuaUy iwe their books to find some of the answere. The qu^tions 
may be placed on the chalkboard or they may be dittoed or mimeo- 
graphed. Include two or three short passages which students must 
read sLlendy and answer questions on the material in order to deter- 
mine ability to use compi ehension skills. 

Step 3: Tell students before they begin tkic course that they 
should a) determine how well they ceai read and understand the 
books which will be used and b) learn about the number of differ- 
ent study aids which are provided to make reading and studying 
easier. , 

Step 4: Observe students as they t^e test. Watch for those 
students who finger through the textbook randomly with litde idea 
of where to look for specific study aids. Identify those students who 
work well and with a purpose, those who are unable to complete 
the test because it is too difficult, those who work too fast and in- 
accurately. Students who display frustration should also be noted, 
since Uiey will require additionaJ hdp by the teacher during the 
courae. 

Step 5i Have students check their own papem through class dis- 
cussion. Ask students to explain how they arrived at tiieir answei^. 
Make studcnte handle the book as much as possible so that they will 
begin to feel comfortable with it. Show them that the work is not as 
diflicult as they may expect it to be. Collect papers and study re- 
sponses to detexTnine skills whi^ must be reviewed or taught. Do 
rot give a grads. 

Step 6i Each time studente use their textbooks, hold them respon- 
iible for using them correctly. 

Step 7 i If referenfje books or otiier types of materials will be uficd 
In the courecj prepure a second brief infomi^ t^t to ascertain stu- 
dents' ability to use these materials, This task could also be included 
as part of the Bmt test. 
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Test to introduce textbook 



Bggmning-of-Course Survsyi Model #1 

PuTpose of test: To famiUari^ itudenti with Aeir new textbook 

and to locate students who need imtt^ction in uring it 
Directions to student: Answer ihm following questions aa rapidly aj 

you can. Make your aniwei^ brief. Use Ae textbook to find ttie 

answere. You have — - . minute to finiih- 

L How many unitg are tfiera in ttus book? 

2* When waa Ais book copyrighted? Why is it important to 
know this fact? 

3. Who wrote the book? Doei the audior appear to be an 
authority in die field? 

4. On what page can you find infemiation about =_? 

5. What ii the number of the Unit in which the Chapter on 
. — — can be found? 

6. On what page can you find a diagram of ? 

7. What does tfie map on page tell you? 

8. According to the chart on page what U, S* poi- 

iession has the largest area? 

9- Where in the book can you find definitions of special temis? 



Test to determine background of students 
Beginning-of-Gourse Survey^ Model #2 

Purpose of test: To find out what studente already know about a 

topic before starting a new courie. 
Directions to student: You have already itudied about (name of 

topic) in the lower grades. Let*i find out how much you rraiKn- 

ber about this subject before our new course Is started. Aniwef 

the following questions the best you can^ 

L ________ 4. . 

2. — ^ 5. 

3. 6. 



Test to determine when and how students learn best 
Beglnning-of^CQurse Survey: Model #3 

Pufpos& of t^sti To fittd oUt vvheh students itudy bmt and how 
they learn. 

Directions to student: Complete the following sentences in your 
own wQidii 

L I Btady bmt when 
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3, The subject I like best is 



becaiise 



4. The subject which is hardet for me is — 

Vi^^fliiera — ^ — - - ' - — 

• Informal Test Based on a Textbook or New Unit of Work 

Usually a content teacher is most concemed with how wdl his 
students will be able to read and comprehend the textbook, with 
how wdl tiiey can taJte notra from lectureSj and with how they go 
about doing assignments aiid pr^aring for and taking lamina- 
tions. An industrial arts teacher dom not need information about 
his students' ability to scan a line of poetry or to draw inferences 
from a novel they may be reading in English class. Neither does Ae 
teacher wish to know if students are familiar widi die kings and 
queens of England or whether Aey are able to read a passage at 
five hundred words a minute. The teacher may be interested, how- 
ever, in knowing if the students' background in matiiematics is 
strong enough for use in his industrial arts class. The teacher may 
also want to know if. students have any previous background for 
unit, and if diey wiU be able to underatand the new tenns and con- 
cepts which wUl be taught, Theref orCj die teacher will base his 
' inform^ test on the books which die students will be using in cla^. 
Usually a brief test before a new unit is introduced will suffice. The 
following describes the construction of such an informal test i 

Step 1: Determine what you would like die students to get from 
a textbook assignment or a unit of work. Limit your list of purposes 
to the important reading and study skills. Be sure to indude some 
vocabulary and concepts which will be taught. 

Step 2: Select about five hundred to one thousand words from the 
textbook. Construct a brief test which includes the skills which you 
listed. 

1 . When testing to dctennine whether studente undemtand the 
author's message, aUow them to keep tiheir books open during 
the test and ask an open ended question such as, "What did 
the author say?" Insist that students answer the qu^tion in 
their own words rather than copying from die text. 

2. When checking for memory after reading, have students close 
their books before they answer the quwtions, 

3. When testing for each student's general rate of readingj 
record on the chalkboard the time, as it passesj in five second 
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or longer intervals* Ask the student to write on hh paperj as 
soon m he finiahra readings the last number recorded on the 
ch^kboard, A le^ formal method would be simply to oteen/a 
students as they finish reading and make notations of f^t and 
slow readera. ' 
Slep 3: Observe students as they read and taJ^e the t^t* Note 
those studente who are unable to follow directionB or tho^ who ask 
for help during the test. Observe students for signs of tension^ in= 
ability to complete the test^ or poor use of the textbooks. Note gen* 
ei^ study methods* 

Step 4: Have studente check their own answera through oral dis= 
cussion. Challenge their answera, DemDnBtrate how tihey could have 
read the assignment more effectively. Ask studente to add to your 
suggetions- Collect papera and make notations of weak areas for 
review later while the unit is being taught* (Do not give a grade*) 

General test of students- understanding of author's 
main idea 



Test Based on Textbook or New Unit of Worki Model #4 

Purpose of testM To datarmine how well itudenti comprehend an 
author'i main idea. ^ ■ 

Directions to studmit: Read pages to in your 

taxt. Then briefly stata the main id^a of the selection in your 
Dwn words* 



Test of Students' ability to comprehend 
a reading assignment 

Test Based on Taxtbook or New Unit of Work: Modsl #5 

PtiTpose of test: To find out how well each student can read and 
understand an ai§ignment in a textbook when no prapamtory 
help ii provided. 

Directions to stude?it: Turn to page in your text. Read 

from pages to — . — ^ the way you ordinarily read 

when you do your homework* Then write the aniwera to the 
queitions which folloWi You may (or ma^ not^ dapanding upon 
teacher's purpose) refer to your book for answera. 

Part li Vocabulary 

The following words were uied in sentencei and explained in 
your text. Write your deflnition of eaeh word, Be sura to baia 
your answer on the way each word wai used in the book* . 



2. ^ „ ^ 

3, ^ 

Part II: Gengral Compf^hensiQn 

It is important to remMaber what you read. Answer the follow- 
ing quMtions which are based on the pa&sa^ you read/ 
1 p 

2. ^ ? 

3. ^ 

Part III: Critical Reading 

1. What did the author mean when ha said 



2. Do you agree with him? 

3, Give one or two good r^ioni for your Miswer. 
Part IV ^ Study Skills 

Answer die following questloni about die way you read this 
aMignment^ 

1^ Did you have trouble pronouncing some of die wordB? 
2* Did you have trouble undaratanding die meamngi of iome 
of die wordi? 

3. Did you have trouble understanding what dia author said? 

4. Did you skim dirough the reading assi^iment first in order 
to get a general idea of what it waa about? 

5* Did you have lome questions in your mind about die assign^ 
ment as you were reading it? 

6. Did you toke any written notM even though you were not 
initructed to do so? 

7^ Did you review as STOn as you finished raading the assign- 
ment as an aid in remembering it? 

If you answered yes to questions 1 and 2^ you will need help on 

pronunciation and vMabulary in dils unit* 

if you answered y^^ to question 3^ you will need help on com^ 
prdiension* 

If you answered no to queaCions 4^ 5j 6, and 7^ you should learn 
to apply a study method such as SQ3R* 



Test to determine students' weaknesses in study skills 
Test Based on Textbook or New Unit of Worki Model #6 

Purpose of test: To allow students to express opinioni about their 

study skills and where they need Help* 
directions to jiud^ni.v Answer the following qu^tions as accurately 

as you can^ 

It Are you satisfied with your marks in this subject? 
2, Do you have trouble with the vocabulary of die teKtbooki? 
3* Do you have trouble remembering what you have read after 
one reading? 
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4. 3Do you have trouble r^aembering for tote? 

5. Do you have tpouble taking notes from lectures? 

6. If you have had ^y otfier study problem in ihh subject, 
pl^fie ^qslain tii^i. 

7. What suggestions do you have for making fluj courae more 
m^ning^ul to you? 

8. What can you do to help youraelf to do better in couree? 



• Informal Test Of Specific Skills 

niere may be tim« when a content teacher wiU want to know if 
his students are proficient in a speciflc skiU which is vit^ to the 
mastery of the new material they are about to learn. Rather than 
construct a longer test which require the reading of a number of 
pages Ln the textbook^ tiie teacher can save tkne by giving a short 
test whidi measure his students* strengths or weakn^es in that 
one skill. For example, a science teaser is about to start a unit 
which include many new words cont^ning rooto^ prefix^j or 
suffix^j or suflSxes which help students anlve at the meaning of the 
words. The teacher asm test his students' knowledge of the meaning 
of thrae word parts and dieir ability to use the information to flgure 
out the meanings of the scientific tenns. This type of testing can be 
done oraJly or through a written quiz. Thm step is really the begin- 
ning of teaching the vocabulary of the unitj and it wiU help students 
realize how the word elements whicli they learned in English or 
foreign language da^es can also be used in other subjecte. The 
following steps may aid in tfie preparation of a test on a specific 
skill: 

Step I: Decide upon tfie skiU or skills which you wish to evaluate. 

Step 2: Using the samples given in this booMct or your own tot- 
ing procedur^j construct a brief test which requires the Use of the 
skill or skills. Take actual passages from textbooks when this is 
feasible or duplicate material which is simile' in content wid fonnat. 

Step 3: Explain the pui^ose of the inform^ tmt aad Ae skill or 
skills whidi are induded. 

Step 4: Observe studente as they take Ae tmt. Note how each 
pupil reacts to the testing situation. 

Step 3: Go over Miswera through oral daM discussion. Ask stu- 
dents to t^ how Aey aitived at their answcra. Add additional sug- 
g^tions, ITiis may be all that is needed to review a pw^culw skill 
unless pupils do poorly on the test. Collect papers and make notM 
of generfd da^ we^messM and individu^ deficlenci«. 



Test based on new vocabulary 

Test of SpeeiK^ Skilli Modal #7 

PuTpQSi$ of tBst^ Te asnertaln thoi© wordi whicli itudany know and 
do not know bistora introducing a new ^aptar or imit« 

Difections to students *rhe following wordi ara toed in Ohapter 

^ — . . (or Unit — ) whirfi wa 'mH be storting soon* In 

the liit baloWj ths p^g0 number t dlg where word can be 

located in t^tbook^ Find the woid and read it as it is used 
in your textbook. Then write what you think is its c^it^t 
definition. . 
Page Word D&finiticn 



Test of main ideas 

Test of Specific Skllli Model #8 

Purposs of tmsti To detennina whediCT studenti can imdaritand 
tiia main ideas itated by tile audior in varioui s^dom of the 
textl^ok. 

Directions to student: The author of our t^tbook has a style of 
hii own for presenting, the main id^u of a section in a dmpter. 
Follow ^ese directions carrfully . You have minute to 

finUi, 

^ 1. Read section ; from pages — _ to . 

What is the main idea of this section? Underline the coErect 
answer from the choice whidi follow i 

a. • 

b. ________ 

C. : 

2* Next read iection . from pag^ to ^ ^. 

Ghooie the one ientenca whl^ stat^ die main idea of tiiii 
section. 

3, Now r^d section -. " . -_ . from pages to ' ' " 

State in your own words the main idea of tiiis iection* 
; (Note to teacheri Queitibn #1 is eaiiestl question #3 is hard^t 

for stud^ts to aniwer,) 

Test of outlining skills 

Test of Specific Skllli Modol #9 "~ 

-• Purpose of test: To find out tiie metiiods studenU usa to outline a 
section of tiie t^tbcK^k. 
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Directions to student: After you have read a lection in yoiir t&ct- 
brok^ it ii often helpful to outline briefly die main points in 
your own wordi. It is not necMsary to follow a fonnal outlining 
format, Uia the style which hdps you tnOBt when reviewing your 
not^ or studying for axaminations* 

Turn to page in your text* Read pagM to 

- Then outline what you have readj doing it die 

way you ardinarily outline a reading aasignment in thii 
iubject* 



Test of general rate of comprehension 
Test of Speoific Skill: Model #10 

Purpose of test: To detarmine students' general rate of comprahen- 
lion in a ipecific subject* 

Directions to j^yrf^nt; Read pages to - the way 

you ordinarily read your homework aaiignnients. Am ioon aj you 
have finiihed^ close your ^brokj look at the chalkboard^ and write 
on your paper die last nmnber which has been Tecorded there* 
(The tocher is writing on die toard the time, as It passea^ in 
one minute intervals.) Keep your bTOk cIased, When all stu= 
dents have finished^ you wili hm ajked to divide the number of 

minutei you were reading Into -. (the approximate nimi- 

ber of words in the selection ) to obtain your geneiml riding 
rate* Than answer the quutions widiout looking into your book. 

Directioiis to teacher: When all students have finished readingi 
they then take a comprehension test based on their reading. The 
quKtions should include reading for detailij main id^Sj and 
inference, Answeii are rfieckedj rat^ are computed, and each 
student gets a ^-general" idea of how hie reading rate of compre- 
hension compare with odier students in die class on an assign- 
ment in this ipecific lubject, Reading rat^ riiould diange accord^ 
ing to die iypQ and complexity of materlali being read. 



• Informal Test for Individual Evaluatm 

Content teachers are usually too pr^ed for time to devote much 
time to individual ev^uation. However^ some of tiie suggrations 
which are given for group testing can be uied on an individual 
basis. For example, if one or two students in dsm appear to be 
having a great deal of difficulty undemanding the concepte which 
are pr^ented^ the teacher may wish to know if diese students can 
pronounce the new teirns and if they know the meaninge. The stu* 
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dents caja be asked to meet with the teacher to go over a list of 
words and to qu^tions about materiab they do not understand. 
The content teacher should not feel rMponsible for providing in- 
struction in remedial reading^ however, since this requires the help 
of a peraon who is trained in this area* 

Individu^ evaluation can also be inducted by Mking a specific 
type of quMtion in cIms. The student^s rMpome will give the teacher 
an indication of why he k having difficulty. The following steps can 
be folldwed when planning individual evaluation ■ 

Step 1 : Decide upon the skiU or skills to be evaluated. 

Step 2: When possible, give the directions for the inform^ t^t on 
a tape recorder. The student can then work independently wi^ 
headphone and without disturbing the da^. Answers may be 
written out or recorded on tape for the teacher to audit later. 

Step 3: Arrange for an individual inference to sco over the stu- 
dent's responses and to provide as much help as ji'ossibie in weak 
areas« 

StBp 4: If the student has serious learning problems^ toy to refer 
him to a guidance counselor or special reading teadier H A^e 
service are available. 



Test of pronunciation and comprehension 
of technical terms 

Test for Individual Evaluationi Model #11 

Purpose of test: To detemiine If individual students can pronounce 
and underatand tachnical terms. 

Directions to student: The follDwing ta^inical terms are u^d in 

Ohaptar \ or Unit * Study ^ch word carefully. 

When you are readyj pronounce ^e Ust of words for your 
teacher (or record on a ta^). If you ara imabla to pronounce 
a word^ say bo^ and you will receive help later on. Then try to 
give a meaning for each word you can pronounce^ 

Test of student*s comprehension 

Test for Individual Eviluatlons Model #12 

Pufpose of test: 7o detaimine if a itudant is able to comprehend 
the main ideaj and important detaili of an assignment. 

Directions to student: Read pagas _ - — — to . in your 

teKtbDok. Describe the one main idea of tiie pa^aget Then Uat 
the important detailip Try to keep them in Ae correct order. 
You may outline the material firit if you widi* 
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Test of student's listening comprehension 



Test for Individual Evaluation: Model #13 

Purpose of test: To ascertain how weU an individual studesit can 
leam Arough Uatenlng. 

Directions to student! Liiten attentivdy to the lecture which has 
been put on tape. T^en prepare a diort study outline basai on 
what you heard, (The tKichar may prrfer to substitute questions 
for die study outline,) 

• Informal Test to Determine Instructional Level 

Most content teasers who are raquired to use a prescribed text- 
book are not as concemed with the instructional level of their t^t 
as Aey mrc with hdping Uicir studente get: tiimu^ tihe couise. In 
secondaiy school, students have many reading ievdi, depending 
upon tihie interst of the material, Ae teadierj and &e subject. A 
sophomore boy who is inter^ted in medbiuiical device or in sci^ce 
may be able to read and comprdiend iome bool^ in these areas 
which are written on a allege level. How wer, this sama studoit 
might find English so difficult tiiat he will have to struggle to read a 
literature book which fa writtai on a junior high school levd. The 
same situation might be ttue for a studoit who Uk^ or dislikes a 
subject or a teadier, Tlie study of world htttory may sound boring 
to a sophomore girl, but her teadha* may make the subject so inter- 
ttting that the student soon become a history endiusiast in spite of 
her pre^ous pei^onal reactions toward tiie subject. 

It u almost impossible to say that a student is reading on fte same 
level for all subjects. Teadiew who prefer to v^^ instruction to 
a^ist tfie poorer reader may t^ to locate books whi^ tiieir stu- 
dents can read when the t^t is too difficult. Thee teadiera have 
found that teaming dirough the unit method b^ows studente to 
choose reading matter on various levels wi^out causing embarrs^- 
ment to the poorer reader. 

To locate books which individual studente can handle, some 
teachers have several different t^tbooks- in ^eir rooms, ^ley "tiy 
out" tihe book with a student to find out whetfier he cmi read and 
comprehend it, or tfiey let die student choose his own book. T^m 
technique of selecting tlie appropriate book appeara to work better 
in secondary school than trying to find a student'a specific mde- 

o pendent, instructional, and fruitration levds, 
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If a student hm considerable difficulty reading passages o«dly 
from the text when asked to locate mswera to s^ofic qu^tionSj he 
has r^ched his frustration levd* ^Oie teadiw tnvst then toy to ste^ 
student to easier reading materiaJs or to show him how to learn 
through me^ods which do not rcquwe the uae of his assigned t^t- 
book. TTie foUDwing ste^ be foUowed to hdp deteraiine the 
appropriate ins^uctional level of material for a student to usei 

St€p 1: Qhoc^e ttvo or direa t^tbcKiks whidi dcid with the con- 
tent of your area but which wre written on diffCTent grade levds* If 
a readabiUty fomiula cannot be appUed to deteimine the approxi* 
mate reading levds of the t^ts^ tfie publkhing compani^ can often 
supply this information* ^ 

.Ff^p J?' Mark a short passage in each t^tbook. Prepare a of 
questions based on each pasiage to t^t vocabulary, compi^iension 
of autiior^s style, or other skills whi^ are needed to a^iievre in your 
course. 

Step 3: Arrange for a dma when an indi\ddual student or a num- 
ber of atoidents can read ^e textbook pa^e^^ and do the follow-up 
t^ts« If only one student k t^ted at a timej he can use the t^tl^wks. 
However^ if several studcnte we to be ^aluated at the same time^ 
Ae pa^ag^ uid qu^Uons need to be reproducedp 

Step 4^ Check answers widi Ae student or stodenta^ Arrive at a 
decision as to which book or broto we the b^t for eac^ student 
to use- 
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Chapter 4 



SAMPLE INFORMAL READING TESTS IN SPEOIFIG 

OONTENT AREAS 

• ART: Reading and Study Skills to Bt Developed 

The reading and itudy skills which are used in art class^ will vary 
according to the typm of activiti^ which are carried on, the material 
and tecliniqu^ iised, and the general philosophy of the teacher. 
The following basic ikillj are usually devdoped in ^1 areas of art 
educations read and understand technical tenns; observe carefully 
to appreciate fomij colors design^ etc* • follow directions exactly, both 
written and oral* take notes when nectary; read about Uvm of 
artiste I underatajid art criticism | read the history of art* 

Test to evaluate students' powers of obseivatlon 
ARTi Sampiv Informal Test #1 

Purpose of test: To evaluate itudente' powers of observation. 

Directwns to teacher: Prepare a picturej obj^t, or oflier inter^ting 
display for the class to obseive for a specified dme. Direct stti- 
dents to list on their pa^is as many tfiinp as diey can notice 
about die object which tfiey are viewing* 

Directions to pupil: In art it is ess^ti^ that you leam to 1^ a good 

observer. Study diis diiplay for - ' . minutes* As you are 

observing itj list on your ^peii all die dnngs which you notice 
about it, We*ll com^re your liste at die end of die time limit. 
Use d^criptive words if ymi ^n. 

Vocabulary pretest based on textbook 
ART: Saniple informal Test #2 

Purpose of test: ^To evaluate students' knowledge of vocabulaiy 
words whidi they will be reading in dieir textbook* 

Dirgetions to teacher: The foUovring vocabulary pre-t^t is based 
on tibe tttctbook Rainbow Book of Art by Thomas Craven (World 
Publidiei^, 1956). 
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directions to itudent: The wordi in column I are taken from your 
text. For each word in column find a word from the other 
columns which best showi the meaning of that word* Circle your 
ani%vers* 



1 


II 


III 


IV 


Brom i ri&nt 


1 1 


hi eh 


imnortsnt 


Qtmpspheric 


dull 


clear 


hazy 


J nuSiori 

1 1 1 ^ ^ i W 1 1 


fact 




light 


r€ndsr€d 


sold 


fried 


explained 


visual 


st^ht 


audible 


dull 


cpnfLiiing 


trouble 


arrange 


disorder 


contrast 


confusa 


difference 


control 


vibrating 


vivid 


violating 


motion 


animation 


activity 


animality 


name 


epm posed 


movad 


made 


motion 


spectrum 


opaque 


neutral 


color 


facets 


ronds 


walls 


sides 


lozengai 


loge 


disk 


lounge 


pigmant 


color 


cement 


hog 



Test of following oral directions 
ARTi Simple Informal Test #3 

Purpose of test: To determine how weU students can follow oral 
directions^ 

£>ir0ctions to teacher: Pra^xe n get of directioni for making an 
object. 

Directions to studsni: How weU can you toUaw oral directions? 
Listen carefully bj 1 ^ve you directions for making a tissue rc^e. 
Whan I finish^ if you have foUow^ wdi step correctiyj your 
creation should ba ^rfect. I"ll repeat aadi itep just onca. 

Materials needed: colored tissue paper 

1 dowel or sticky 18^'-25^ long 
^rdboard circlai 10'^^ 12^ in diameter 
rubber cement 
tape 

Step 1 1 Gut 6 tisiue circle widi differmt diameters^ from 2" to 
6\ 

Step 2: Fold circles m half 4 times to m^a 16 sactions* While 
foldings cut decorativa patel rhapeSj making each diape 
different for a more inter^ting effect and being sura not 
to cut through centCT. Unfold* 

Step 3: Starting witti die largest^ place one diapa on top of 
anotiierj graduating the sizes so diat die smalleit is on 
top- 
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Step 4i Glue together at center of ^ch diape. Be sure to glue so 
that the pomte of ^di layer toueh tiia canter foldi of the 
layer undem^di. 

Step 5 1 Cut a circle of cardbmE^ sUghtiy imaller than the dia^ 
meter of the largest flower and glue rMa to card^ 

board at center point* Allow pemls to stand freely^ and 
be aura ^at die cardboard h completely covered by tiie 
rose. . 

Step 6* Tape dowel or stick to back of cardlKsard* You ^ould 
now have a pretty^ decorative rose which can be uied at 
^^m^ etc 

• BUSINESS EDUCATION^ Reading and Study Skills to 
Be Ddveloped 

The subjecte which come under the heading of busine^ education 
uaually include such course as accountings deric^ bookkeepings 
bookkeepings busing English^ busine^ matiiemati*^^ commercial 
laWj gal^^ busing management^ stenography^ aiid typing* In order 
to work in th^e are^^ it is nectary to be able to 

recognize Byrnhdh qui^iyi 

read In phraj^ quickly; 

think rapidly I - 
follow directionB accurately- 
undeiBtand tedinic^ temis| 

comprehend material which m common in busing subjects | 

ipeU correctly I 

memorize; - 

read pmphi, charted and diagrams; and 

skim. 



Test to determine speed and accuracy of visual perception 

BUSINESS EDUCATION: Sample Informal Test #1 

Purpose of test^ To find out how qui^y and acctimtdy BtadmiU 
can reco^iiTO s^imbols. 

Directions to t&achsn Prepare a number of lardB which mxm lar ge 
enough to Im iam by fhm entire claas* On ^di card put a i^bol 
whidi itudenta will be learning in clasi. 

Directions to student: I am going to fia^ ioma caidi whidi con^ 
tain letters and numbari (or oAer ^?mbols)* I \sdll show ea^ 
card to you for one lacond. Look at card when I mys 
'*LiOok.'^ Am mon as I lower tiia card^ write on your pa^r what 
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you iaw. This pmctice ^ould help yoii to fTOO^iia i^itok 
more quickly ajid accurately* 
Pollow^up of test,^ Students should mark their own reapons^ to 
find out how well thay did. They can be instruct^ to try thig 
type of prmctice outside of clajs to miprove their speed in ^^ing 
or rfiorthand* Laterj phrases might be flashed to show studena 
how they can look ahead whwi diey ^^pe^ thus making their 
typing more rhydimical and accurate. 

Test of abilify to learn new technical terms independently 

BUSINiSS IDUCATIONi Sample Informal Test #2 

Purpose of test: To identify the tedinical tazms which studants do 
not know before be^nning a unit en ^*You As a Producer*'* 

Directions to teacher: Pretend that you are the itudents in your 
clas. I^ok over Ae n^t unit whidi you wlH be teadiing. Then 
list all of die unfamiliar tTChni^U teims and new concepti^ 
Prepare the following tfp^ of infonnal trat, uaing sonae of ^e 
terms whidi you Uit^. This s^npla ij bas^ on General Btumess 
for Everyday Living by Pricej Muisebnan^ and Weeks (McGrmw 
HiU Book Go,, 1960), 

Directions to students: In our n^t unit we will be laaming tfie 
pronunciation and meaning of die following terms. Let*s find 
out how many you can l^un by udng your t^tibook* The page 
on which the term is found is lilted before it* Find the tenoj 
read tiie sentence or sentence around itj wd d^ide upon iti 
d^nition m it is uied in the ientence. Then write a goc^ 
definltipn for the temi« 
Page Word P^gB Word 

19 producen 23 maM production 

21 profit 23 lai^e-icala 

22 ^luy 23 di^don of labor 
2 2 commission 24 syntfietic 

23 natural r^urc^ 25 te^nology 

Test to analyze ability to interpret a bar graph 



BUSINESS EDUDATiONi Sample Informal Test #3 

Purpose of test: To analyze studente' ability to inteipret a bar 
^ph. ^ 

Directions to teacher: Some Informal tests can be taken direcdy 
from a textbook and uied as a preteat* The following k tak^ 
from General Business for Everyday Living (McGmw HaU^ 
I960), 
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JDirsctions to studgnt: Turn to page 1 1 m your text* Study the bar 
graph carefully^ Then write the aniwera to queitions Cj 
and e which are below it. 

• DRIVER EDUCATION: Reading and Study Skills to Be 
Developed 

It is quite obvious that students must possess a number of reading 
skills in order to pass the written test which is required in some 
stat^ for obtaining a driver^s license* There are^ also^ some less 
ohvious skills which a driver must apply every time he driv^* The 
main skills which are iniporiant in this area are ability to 
follQW directions^ 

perceive shapra of road signs quickly^ 
read road signs^ 

read and remember rules for good drivings 
concentrate, 

think fast and use good judgment^ and 
read a driver^s manual or traffic ticket* 



Test of pronunciation, vocabulary, diagram reading, and 
comprehension . ' ^ 

DRIVER EDUCATIONi Sample Informal Test #1 

Purpose of test: To find out how well students can read and com- 
prehend material related to driver education* 
Directions to teacher: Uiing the driver's manual whidi your itu= 
dents will ba itudyingj prepare a test which will determine if 
they can a) pronounce the words^ b) undK^tend the vocab* 
ulaiy^ c) read diag^uni^ and d) underetand what they read* 
Directions to student: Before we begin our driver education couraej 
let's find out how well you can read the driver"i manuaL Uiing 
your Mew York State Driver^s J^anual^ read pages 39 to 42* 
Then follow die directions belm^. 

Pronunciation- Study th^e words and be able to pro* 
nounce them, Uie a dictionary if you need to, 
pedestrian roonoxide 
ignition ventilation 
survey hitchhiker 
dangerous monotony 
judgment appamtui 

II. Mewling I Write a good meaning for die following words i 
pedeattian monotony 

24 . 
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" iuivey tailgating 
ventilation 

III. Reading diagimms^ Study the diagram on page 4L Then 
in your own words eKplain what it tells you. 

IV^ Comprehension: Be able to answer orally the questioni on 
pages 61-63 under '*Sensibla Driving" after reading this 
lection in your manuaL 



Test of visual perception and memory 

DRIVER EDUCATION: Sampis Informal Ttst #2 

Purpose of test: To find out if students can perceive tfie different 
ihape^i of road signs and if they can remraiber tfiem. 

Directions to teachen Prepare a series of cards on which you have 
drawn soma road iigns^ using those on pages 32 and 33 in the 
New York State Driver^s Manual as models* Make mdti card 
large enough for all studente to see* 

Directions to student: I am going to flash Mme cards which show 
road sipiB. Study eadi card as I diow it for one second. As soon 
as I lower it^ on your paper draw die ^ape of the sign and 
print die words diat belong on it. 

• ENGLISH LANGUAGE ARTSi Reading and Study Skilli 
to Be Developed 

In many school systenis the English Janguage arts teachera are 
charged with the responsibility of teaching the basic reading skills 
which secondary school studente should mMter, Oh tfie one hand 
this ma^es sensei inMmuch as all students must take English. How- 
ever^ the language arte teadier is not in a position to teach all 
students how to read problenris in maAj expeimients in science^ or 
pattema in homemaking, Tniereforej the teaching of reading and 
study skills in language arte usually nairows to two areas i a) basic 
reading skilh and b) reading literature. Certain skiUa shotild be 
developed in thrae two areas of language arts* 

Basic reading skilb. Students should be able to sound out words; 
analyze words through the study of rootSj prefixeSj suffix^^ and 
syllabication I use more mature typ^ of context clues; learn new 
words through tiie study of derivation and word origins; use the 
dictionary and other reference aids; read for main ide^ and rdlated 
details; get meanings of sentence^ paragraphs^ and longer selec- 
tions on a more mature reading level; read critically; foUow a 



sequence and organize ide^ into outiine; summaiize; take not^ 
from a book or lecture | recall a pattern iised by aji auAor; read 
aloud with fluency and good expression; adjust reading rate to 
material being read; and skim efficiently, 

Reading literature. In order to read short stories and novels^ 
students must be able to skim an artide brfore doing a thorough 
reading- get an overall picture of settings plot^ and action* appre- 
ciate the author's style of d^ciiption; and underetand sequence of 
development. In order to read poetry; students must be able to read 
carefully and thoughtfully; obsei^^e punctuation; heax the music of 
words* and visualize. In order to read dramas and plays; students 
miist be able to note key words* project seU into a scene; note 
conversational style; and read di^ogue. In order to read essays^ 
students must be able to understand tiie author's style; draw inf^- 
ene^l uid read critically , 

Inventoiy of context clues, sentence reading, main ideas, 
details, and critical reading 

ENSLISHi Sampis Informal Test #1 (Basic reading skills — 
junior high school level) 

Purpose of test: To find out how weU students a) umb contaxt 
clu^j b) understend sentanceij c) gat main ideas of ^im^mph% 
d) r^d for ipaciflc datoUij and e) i^d critically, 

Directimu to tsacher: Read the dii^tiom orally wlti^ shidente. 
Answer qu^tioni about directioni^ but do not ^^ch iktUa. If 
students are unable to complete ^uts of Ae inventory^ instruct 
th^n to do as much as they f^n. Am shidente are writing amwers^ 
obierva them for a) Up riding or finger ^intingj b) tenaioi^ 
c) ^drion probl^fiBj d) concCTttzmtionj e) following dlr^tiojpj^ 
and f ) ottier reading habite which might int«fere widi l^ming^ 

directions to student: Thm puipc^ of dui inventory is to help you 
and your tocher find out how weU you ^n rrad. You will ne^ 
a ^eet of ^mper and a ^n or p«idl. R^d all directions on the 
inventoiy before itarting to write your answers* Tf you are not 
Eure of die an^er to a question^ pve tiia bNt answer ymL can. 

A- USING CONTEXT CLUES 

Number from 1 to 5 on your paper* R^d ^i^i sent^ce 
below iuid tiiink a^out Italicis^ words* TTi^e are words 
which you may not know^ but the lentancei diould help you 
figure out their meaningi, TTien chooie die right meaning from 
A.e worfi whidi follow die sentence and write just die comect 
letter on your paj^rp 



1, The quietj peaceful halcyoTi days of the summer va^tion 
have pasied^ 

(A) swimming (B) calm (O) windy (D) noiiy 
(E) unhappy 

2, In New York State many industries have built subddiary 
• factories I tiiat is^ factories whidi m^a parts for o^er 

factoriM or put togethar parta made by other factori^. 
Pactories which (A) fumidi help to factori^ (B) buOd 
n^^ industri^ (O) remodel parts (D) sutotlttite for 
f actons (E) build submarine for factories. 

3, Kinmtie energy is pMS^sed by somedilng achiaUy in mo- 
tion^ SUC& as a teu^ driving down highway or a 
hammer beii^ uied, 

(A) powerful (B) moving (G) we^ (D) dow 
(E) running 

4i The govemor refus^ prisoner's requ^t for amnesty 
b^:ause he was too wi^ed to be freed. 
(A) books (B) vacation (C) s^aiy (D) guns 
(E) pardon 

3* An apparition resMabling a haunted figure app^j^ 
before die itartl^ audience. 
' s (A) picture (B) ghMt (G) moWe (D) tiling (E) child 

B, UNDERSTANDING SENTENGES 

You might diink diat it is easy to understand sentMices^ but 
somedm^ die meaning is hard to figura out* Number from 6 
_ to 10 on your paper. Read ea^ italicized sentence. Below tiie 
ientence are 4 statamente^ one of whidi most nearly says what 
the itoUeized sentence myB. Write tile ^rrmt letter of 
answer on your ^per* 

6. On0 of the first and^ in its simplm form^ one of thm most 
easily understood dmvices which man has devslopsd to 
psnetrat0 the air is the ordinary kite, 

A* KitM are very ^sUy undereto^. device* 
* B. Kites were one of tiie fiiBt and easier undentood 

device to ^netmte die air, 
O* The ordinary Mtes ^netrate tihe air easily. 

TTie kite was one of die first devils to penettmta die 

^r* 

7, Radar has many advantages over our human eyes^ which 
rgaet only to very short waves of Ught^ 

A. The use of mdar far Earp^m human eyes which do 
not rmct to light be wdl* 

HiJTTian ey« rM,ct to very ^ort waves of lights 
G* Radar can we better than we can Iwcause it is larger 
and stronger* 
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D. Our mym can- 1 sea ve^ far because wa react only to 
very short waves of light. 

8, T*he automobile madel^building contests of the Fuh€r 
Body Craftsman^ Guilds which are sponsored annually by 
General Motors Corporation and mvard many primes in^ 
eluding scholarships^ encourage thousands of boys to design 
miniature automobiles. 

A. Contests which are ipomored by the General Mo tore 
Gorpomtion give scholarrfiif^ aa prircs, 

B, Boys can win many prices if tfiey enter the contests 
sponMred by the Fidier Body Craftsman Guild, 
Thousands of boys are encourmged to design miniature 
autornobiles and to enter die contests of the Fisher 
Body Craftsman Guild which awards many pri»s. 
Building miniature autornobiles is an interesting hobby= 

9, New York State attracts people not only by its climate 
and its opportunities for recreMion^ but also by the beauty 
of its scenery^ 

A. New York State attracts many visiton TOch year, 
B- New York State has a good climate^ so people conie 
here to visit* 

G. Because New York is such a ^autiful statej people 

visit it to .fee its scenery, 
D. New York State has many visitors because of die many 

attractions it offera, 

10. Electrons^ which are located far outside the nucleus of an 
atom^ are constantly moving about at great speeds and 
travel in orbits^ or paths^ about the nucleus. 

A. Far outeide the nucleus of an atom are electrons which 
travel in padis at great speeds. 

B. ElTCtrons are located outside atoms and travel in orbiti. 

C. The nucleus of an atom is inside the electrons which 
are constontiy moving ateut at gr^t speeds, 

D. Elactoons tmvel around in orbite at praat speed and 
are part of aji atom* 

C. GETTING MAIN IDEAS OF PARAGRAPHS 

On your paper write the numbera from 11 to 15. Then 
follow the directions for each number* 

11. R^d the paragraph below. Then on your paper write 
just the eow«t letter of the statement which tells the 
main idea of the parayaph. 

Horses appear in many colors and combinations of col- 
ooj including blacky seal brown^ bay (reddish-brown)^ 
dark bay^ bright or blood bay^ liver chestnut^ golden 
chesttiut^ light cheitnut or ioirel (yaUowish-brown), dun 
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(yellowish-gi ay) ^ golden ^lotnino^ ff^^y? ^nd white. Xhasa 
are all aolid b^y colori, A gray hone is bom black and 
gradually turns lighter with age. Some gray horsaSj au^ 
aj Lippi^nner stallions^ become white by the time ,they 
aro full-grawn. OAeis remain gray until thay die. Bays 
have a reddish color and usually have black ^into (legij 
main^ and tail)* Dark bays often are seal brown on the 
back and reddi^-brown on the flanki^ under partSj and 
face, Cheatnut horses vary most in color. Liver ^estauts 
are a tma Uver color or mahogany brovm^ ChCTtnuts never 
have black pointij but often have fine white man^ and 
taUs. 

A. A gray hoKe is born black and gradually turns lighter 
widi age* 

B. Although sonae gray hora^ beconie white by the time 
they are full-^owii^ ©theri r^nain gray until they die. 
Cheatnut horses vaiy most in colorj liver chestnuts 
having a miJiogany brown color* 

D. Horses can have a variety of colors and color combina- 
tions. 

On your paper write Ae key sentence of pamgraph 
which you read in questipn 11 above* 

Read the paragraph below. Then write just ttie correct 
letter of the statemrait which telli the main idea of the 
^rapmph. 

Buffalo has miles of excellent badiing b^ch^ in its 
"front yardj'' and there is good fidung in Lake Erie and 
in the Nia^ra River. The city has a large park systemj 
enabling the ^^sitor to drive almost completely around 
parks and parkwayi. The zoo covers twenty^three acr^ 
and contains about 250 mammals^ 300 birdsj and 250 
reptiles^ The city owns and operate the Municipal Audi^ 
torium which seats l^sOOO persons and die Qi\dc Stadium 
which has a seating capacity of 40^000* There B^m numer= 
OUB swinMning pools^ ice skating rinksj baseball diamonds^ 
tennis courts^ and golf couriM, Becauie it has sudi a 
variety of tfiings to d© ^nd places to %rfslt^ Buffalo is called 
the ''Queen City of tiie Lakes*'* 

A, Buffalo has many excellent badiing ^^ches and good 
fishing, 

Buffalo has many interesting placra to see or activities 
to do, 

C- Buffalo, the^*Queen City of the Lakes/* has a la^e 

park and zro to visit, , 
D. Buffalo is called die -'Queen City of ihe Lakes" be- 



causa it has a ^imicipal Auditorium and a CiviQ 
Stadium. 

14. On your paper wite die key sentence of paragraph 

whi^ you rmd in qu^tion 13 above* 
15p Read tihe following ^ra^aph* Then in your own worda 

write the main idmL of tiie paragmph in one complete 

sentence* 

Scientiste have recentiy discovered tiiat bate have a 
built-in "rad^" system ttiat hel^ tfiem to fly straight and 
ttue even when Aey are blindfolded^ This Ib how a l^t's 
radar sj^tem worki^ When a bat b^ins to fly he uttM^ 
iuper^nia ori^ at Ae relatively slow mte of 30 ^r sec- 
, ond^ Th^e luperionic cri^ produce sound wav^ of so 
many vibrations per sTCond ^at human cannot det^t 
th^n. When tfie found waves of one of ^^e cri^ sttik^ 
a tree ttunkj the wave bounce back tow^d the bat The 
bat^s ears catc^ dzis echo^ and he knows A^e~s d^ger 
^ead. So he speeds up his screeches to ^e mte of 50 a 
lacond. The fast erfio^ tell him presisely whore tiia tree 
is and how large it is^ Mid he avoids it by veering off in 
tiie direction from where tiiMe is no edho. 

D. READING FOR SPEQIPia DETAILS 

Number from 16 to 20. Then answer ^e following qu^tions 
whi^ are based on the paragraphs in numbo" 11^ 13 and 15 
above* Write the correct words only. 

16« When a bat flieSj what ^xts of his body cat^ the e^o^ 

so he knows ^ere is danger ah^d? 
17. What kind of hoz^^ are seal brown on Aa ba^ and 

reddish-brown on tfie flanks^ under ^rts^ and face? 
18* Which horMS never have black points? 
19* About how many prople can sM,ted in Buff^o's 

munieipal auditorium? 

20. What kind of cri^ do^ a bat utter wh^ ha b^ins to fly? 

E. GRITICAL READING 

Number from 21 to 25, Then uimver in complete senten^^ 
the f oUovdng questions which are based on the ^rmgmphs in 
nimibeis llj 13^ and 15 al»ve* Th^e qu^tions wiU require 
rml "thirling." 

21. Why is a ba^s ability to fly blindfold^ called a built-in 
rmdar? 

22* Why do you titink Buffalo was caU^ tile * -Queen Gity of 
tiia Lsak^^* when there are lai^er citi^ lo^tri on some 
of the otiier GrMt L^^? 

23* If you were a judge in a hoi^ ^ow and had to judge for 
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^ch horse's pamts^ what parti of the hoi^a would you 

examine? 

24. Why are wa unable to h^r a bat'i crira as ha fliei? 
. 25. What ii meant by "soUd body colorf* when dMcribing 
hoiies? 

Test of context clues using words from literature 
ENQLISH: Sample Informal Test #2 

Purpose of test: To determine how waU students can airiva at 
m^jimgi of woidi tiirough the use of cont^t du^* 

Directions to teaaheri GhoOTa words from UtMature being raad in 
clasi. Make certein that mch word can be d^ned thrpugh tha 
xise of a specific t^e of due or du^. Pr^ent tfie word in a 
wall-worded santancCp Ifave sftid^ts tty to fi^ra out the 
meaning vidtiiout using a dictionary, 

Directions to student: The following santencea are based upon Ae 
intt"oduction and first two chaptare in tfia novel Johnny Tremain 
by Esther ForbaSp The meting of tech iteJiciEad word can ^a 
found soaaewhare vrftfiin tiha s«itence. Read eadi santenca* 
Than write a lynon^m for tha woid or ^oup of words whidi are 
italicized^ 

!• Ha was a jovial rnan^ always looking on die bright side of 
tfsin^* 

2* Dusty hated thm way tha younger boy lorded it aver hhn^ 

tdling him when to go to badj when to get up^ and critici^ 

ing his work in titim iilvenmith's diop. 
3, \^!liatavar "pig-of*a4ouse" wUj it did describa Aa wfalti^^ 

flaccid puaaitic Dove, 
4* Every now mnd thai Aay would say somediing that irritated 

him ^d ^en t^^ther would shout^ **Johiiny*s mad," 
5* Ha Aought from tfie attentian Ais boy v/m r^eiving from 

his ^corting ladi^^ he must be a l^y of cansequencm. 
6, So tfiat Mr. Ifcncods wouldn-t nodcaj John unobtrusively 

tcK>k his notabrok and ^ncil frOTn his po^et. 
7* Johnny was making out of wax an mxELCt replica of Aa 

pitdar handle. 

8. 1*11 bat your name is so awful you are a^am^ el It^ Uke 
*%adybug** or "L^pfrog." 1*11 bet i^s Lamentabie/^ 



Test of ability to appreciate characterlzatfon 
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ENGLiSHi Sample Informal Test #3 (F^adlng [iterature — 
senior high level) 

Purpose of test: To datarmine studante* ability to apprTCiate diar^ 
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acteriEation whan reading literature. 

Directions to t^ach^r* Choose a ielTCtion which is similar to that 
which students will be riding in class. Instmet them to 
read the selection silently and answer the questions, 

Directions to student: When you read a novels you will meet many 
intereating people or diaracters* The better you appreciate themj 
the more meanhigful the novel will be to you, Read the 
following paisage silentiy* Then answer the queitioni which 
follow. 

1^ How many main chaimcteri were there? 

2* Olassify each main character as being "typical" or ^*highly 

individuar- in his personality. Explain^ 
3, Which character did you like brat? Why? 
For example of other types of infomi^ tests^ see the following 
refCTences which are listed in die section on "■Reference mxid 
Related Bibliography'* (5: 395^398, 6% 75-79, 16i 212-220; /5: 
133-139). 

• FOREIGN l^NQUAQES: Reading and Study Skills to 
Be Developed 

Although much of tiic toting which is done in foreign language 
subjects involve the vocabulary of that lajiguagei there are several 
reading and study skillB which pupils must po^ess if diey are going 
to leam a language easily* They must be able to distinguish between 
sounds which are similar; memorize technical vocabulary j read 
orally; think quickly | read about foreign cultures and lands; and 
visualize m they read. 



Survey to determine ability to hear sounds in words 

FORIIGN LANQUAGESi Sample Informal Test #1 

Purpose of test: To determine if students have a *^go«i mjt for 
lounda" before Aey begin to study a forei^ language. 

Directions to teacher: Soma students are unabla to diatmguidi 
between sounds whidi are similar in the English languagej or 
diey cannot give die soundi which diay hear in words, ThMe 
student! will need special "ear teaining'^ brfora they are intro- 
duced to foreign words. The following t^t^ al^ough in EngUihj 
win help you find those itudwits who have a^er ear for sound. 
This type of test can also prepared using words in a foreign 
language. 
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Directions to stud&nt: As I pronounce a word^ listen carefuUy to 
its begin7iing sound and write on your paper the letter which is 
used to represent the sound which you heard« 

1, barbel 4^ moot 7, naive 

2, liege 3, reticence 8. diMonance 

3, hiimaa 6, forage 9, grenadine 

Now listen for the last sound which you hra.r. Write just one 
letter for each ending sound, 

1. leb 4. ^1 7. glot 
2* mid 5« com 8. mek 
3. vor 6. dis 9- hoi 

Now write the firs£ two sounds which you hear. 
1* blazon 4. glib 7. snipe 

2. cr^^kery 5, preen 8. chink 
3- ^akle 6. Arostie 9. twiddle 

Now write the last two sounds which you hear, 
1- k^t 4, commend 7. lurch 

2* frink 5* rimp 8. rement 

3* aloiti 6, riiirl 9. tadi 

Write the vowel sound which you hear in eadi word, 
1. skimp 4* glob 7. mant 

2* tram 5. nib 8, pelt 

3. rend 6. scimi 9. lob 



Survey of language background 



FOREIQN LANQUASiS: Sample Informal Test #2 

Purpose of test: To find out how much students know about 

Engli^ words which have foreign origini* 
Directions to teacher: trapara a lilt of wordi which are used in 

Engligh but have tfieir derivation from die foreign language 

which you teach. 
Directions to student: The following £ngll^ words originally came 

from the French language^ Write the meaning for as many 

words as you can: 

1, CK^et 6. Noel 

2* bon voyage 7. detour \ 

3. a la carte 8. boutique 

4, coiffure 9, salon 

5* chic 10. chaisa longue 

List any other English wordi which you Aink are derived front 
the French language. 



• GUIDANCE! Reading and Study Skills to Be Developed 



Although we do not ordinMily mdude guidance in a list of con- 
tent subjecte, the use of this service has become so populM^ ^at 
guidance counselore now fed the responsibility of helping studente 
to develop Aeir reading and study skills* This dcpartmen^^ iome- 
times charged widi the r^ponsibiiity of adminjstering etandardized 
or indi\ddual tests as well m counsdiing studente who are failing in 
content subjects. 'OiuSj counselors must face the problem of how 
to deteiTOine why studente are failing before m^dng suggestioim of 
ways to hdp tiiem. "ITie following general reading and study skiUs 
should be incorporated into a guidance counsdor's progran. Stu- 
dents must be able to follow directions- prepE^e and follow a itudy 
outline I understand technical tenns; comprehend guidance books 
and pamphlets I smd read about a job or profusion. 



Test to determi ne why a student has a reading problem 
fiUIDANCEi Sample Informal Test #1 

Purpose of test: To help tiie student undeiitand why he has a 
problem in reading. 

Directions to student.* Using the reading cJie^list on pag^ 11 and 
12 in the be^klet You Can Read Better (Science Ro^i^ 
Asi^iates)j answer each qu^tion trudifully. Then we win ^ 
over each aniwer togedier to talk about your problems. 



Test O f Student's rate of comprehension 
GUIPANCEr Sample Informal Test #2 

Purpose of test: To find out if a student has a problem adjusting 

rate to material being read. 
Directions to student.' B^mad pagm 20-22 in tile booklet Streamline 

youf JRfifldm^ (Science Researdi A^ociates). Then complete 

the teat on pag^ 22-24. We'll discus your rate of comprdiw^ 

sion when you flnl^. 

Test to find out how a Student Studies 
aUIDANOEi Sample Informal Test #3 

Purpose of test: l:Q ohmTvm how a student studiei a chapter and 
to discover ways to help him. 

Directions to student: /R.md die chapter "Improving Your Study 



Habits'* on pages 25-30 in the booUet Getting Along in School 
(Science Res^rch Associate) way you imially read a 

chapter in your texttook. \^an you have fini^edj close the 
booklet and write dowi (or tell me) as many "tips on itudying" 
as you can remember* 
Directions to aaunsehr: As tfie student starfs to readj obieiva him 
to note if he is using a ipacific study technique iuch ai the 
SQ3R study method {12). 



• HEALTH: Reading and Study Skills to Be Davelopad 

Health course have advanced within the past few years and 
indude bxl entirely new vo^bulaiy. Therefore^ teachers ol tiiis 
subject must take special notice of those students who are unable to 
read their terete becauie of the heavy vocabulary and concept load in 
paragraphs or each sentence, Studente should be able to develop a 
tedinical vocabulary; grasp main ide^ and importMit details | read 
charts and diagrams | read critic^y; read related reference b^ks 
and pamphletai and take notes from a book or lecture* 

Survey vocabulary background 

HEALTH: Sample Informal Test #1 

Purpose of iesi: To find out how many technical words the stu- 
dents know before beginning a unit on-*NarcotIcs and Other 
Dangaroui Drugs/* 
Directions to teacher: On die board list some of Ae terms which 

will be used in this unit. 
Directions to student* In the unit on narcotics we wiU be using the 
pMnphlet Facts about Narcotics and Other Dangerous Drugs 
(Science Research Associatei^ 1967)* There are several new 
terms whidi you must know* On die board you will find a list 
of some of tiieie words* You may alr»dy know die meanings of 
many uf die words. On your paper write your definitions of die 
words which you know. If you do not know all of the wordSj do 
die belt you can, 

1. addlcdon 8* heroin 

2/ opium 9. codeine 

3. hypodermic needle 10/ benzedrine 

4* marihuana ll* ttanquilizers 

5* sedative 12, amphetamines 

6, moiphine 13* hallucinatioiis 

7. barbihiratw 14, LSD 

15, neurotic 



EKLC 



35 



Pretest of students- knowledge of a new unit 
HEALTH: Sample Informal Teit #2 

Purpose of test: To datemiine students' knowl^ge of a topic 
before introducing it* 

Directions to teacher: Some itudents have daveloped praconcaiv^ 
idaas about health habiti^ ^pacially raaoking and drinking. To 
find out each student's "mind set'' before introducing a unit on 
"Smoking and Drinking/' ^ve the foUpwing pratest whidi is 
b^ed on the booklet What You Should Know about Smoking 
and Drinking (Scienee Res^rch Associates), 

Directions to student: Read die foUovdng statements whidi per= 
tain to die unit which we wiU be studying on "Smoking and 
Drinking." Then^ on your paper^ write True or False^ accord= 
ing to your knowledge about ^ch itatement, 

1. It is all right to smoke as long as your growdi isn't stunted. 

2. Alcohol worki iomething like a sleeping piU because it 
dulls the brain. 

3. Alcohol desta-oys body tissues direcUy, 

4. The most damagmg effect of alcohol is diat continued 
drinking kee^ prople from ^ting the foods Aey need for 
health, 

3. Some people drink to run away from tiieir trouble. 

6. Probably one of tfie biggest cc^ts diat can be charged to 
drinking is accidents. 

7. Going on a drinking party is the smart thing to do, 

8, If all the smoke the average imoker gets in a week were 
taken in at once, it would kill him fast as a bullet. 

9, Investigators by the American Cancer Society have not 
shown that cigarette smoking shortens life by leading to 
cancer, 

10. Doctors agree that smoking is harmful to plowing boys and 
girls. 

• HOMEMAKINQs Reading and Study Skills to Be 
Developed 

In the area of homemaking sever^ subi>£te are usually taught. 
Some of Lhpje are home economics, foori^ and nutrition, dothing, 
housing and interior decorating, family iifej and child development. 
Hie major skills to be str^ed are ability to follow directions; 
inteipret charts, graphSj and diagrams* read bills and statements 
accurately- underatand instructions for using mechanical appli- 



ancas ; read newspapers and magMines which contain ideas for 
homemakers; read labels; and read adyertisemeiits critically* 



Survey of ability to use textbooks 

HOMEMAKfNGi Sample Informal Test #1 

Purpose of test: To determine how wall students can use the new 
. textbook* 

Directions to teaaher: The following informal teat is based on ttie 
text Teen Guide to Homemaking by Barclay and Ghampion 
(McGmw=HiIl Book Co., 1961). 

Directions to student: You are about to use a textbook which 
contains much interesting infomiation for teenageri who are 
laming about homemaking. Bafora any asaignmenta are given 
in your book^ a survey will ba conducted to help you leam how 
to use your text. Using your bookj answer die following 
questiona: 

1. Into how many iections or parts is die book divided? 
Name each ^rt. 

2. Why did the audlore put some of die material along die 
sides of the pages in a special color? 

: 3, If you wanted to find how to make **beef stew/' where in 

the book would you look first? 
' 4. Why are there so many pictures and Oluitmtions in the 

\. book? How can they help you to leam? 

I 5. When you are reading a recipe^ how do die authora show 

you where to find the ingredients to use? 
6. Look through Chapter 1* Why are some of the headings 

in large blue print? 
7* How are die other headings shown to you? 
8- How can you use the haadingi to halp yourialf remember 

what you have read? 
9. Why are some words in italics? 
10. List the important diings you have already leamed about 
your textbook. 

Test of ability to read and understand recipes 
HOMEMAKINGi Sample Informal Te^ 

Purpose of test: To find out if pupils can read and undentand 
recipes* ' 

Directions to teacher: /Thm fQliowing test is baaed on die text Teen 
Guide to Homemaking by Barclay and Champion (McGraw- 
Hill Book Co., 1961). 

^ ' 
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Directions to student i It is very importont for a good to be 

able to rmd and undeotend r^pes without help. To find out 
how well you can do &Jb^ turn to page 447 in your t^t. Sttidy 
the racipe for tuna fiih ca^arole* Then answer ttie fallo'i\dng 
queitionsi 

L What h meant by "1 can creani of celeiy ioup^ undiluted"? 

2i What li tiha firat atep in preparing the caserola? 

3^ Why must you add the nTOdles gradually? 

4* Why must you stlf die noodlas as tfiey are cooking? 

5. What is a colander? 

6. How would you prapara Aa onions?. 

7. To what dp you add the soup^ milk^ tuna fish^ peai^ salt^ 
pep|wr and noodle? 

8. How ihouid you prapara tha cassarola diah before putting 
die inp^edienta into it? .] . 

9* At what tempera tura ^ould you bake tha cassarola ? For 
how long? 
10. What can you do to vary die recipe? 

Test of ability to read a pattern envelope 
HOMEMAKINGi Sample Informal Test 

Purpose of test: To find out how much students know about read- 
ing and following diractioni on a pattarn envalopa bafora diay 
be^n to sew. 

Directions to teacher: The following pretest is based on the text 
Guid& to Modern Ciothing by Sturm and Griper (Webiter 
Division, McGraw-Hin Book Oo /l 962) , 

Directions to student: Some of you already know a great deal 
ab^ut udng patterns. The following pretest will help us know 
how much reviewing Is needed before you buy your pattern for 
class* Turn to page 335 in your teKt Study the sample of the 
pattam envelope veiy carefully. Than answer the qu«tions 
below* 

1, Will tills pattern requira spacial knowledge about sewing 
or is it an easy pattern to use? 

2, What types of fabrics might you usa with this pattern? 

3, If you are making View 1 3 list all of die sewing notions 
you wUl need. 

4, How many pattern pieces wiU you use for View 1 ? 

5, If you take a junior miffies^ pattemj size 13j how mudi 
material Aould you buy for View 1 if your pattern calls for 
54'' without nap? 

6* Will you need contrasting material for View 1? 
7* li it neceMary to buy interfacing for View If 



38 



8* How much facing ihould you buy? 

9s For tlia siza which is ^van in qu^tion 5 abovej what are 
body maajurementi? 
10. What imrts of tfiii pattern envelDpa do you not undCT^tond? 

« HUMANITliS: Reading and Study Skills to Be 
Developed 

The addition of couraes in the htimajiiti^ In secondary s^itoIs 
has resulted in a completely new concept of teaching for tome 
teachere. Xhey no longer teadi Aeir own content material^ using die 
iame not^ they have lectured from year after year. A spark is added 
to teaching when studento are shown how to integrate their lefiuming 
to ini^ude many d^clplin^, A number of reading and study skilb 
are interwoven into the teaching of the humanities. Students must 
be able to use reference materiids* interpret an autfior's style | take 
not^ from a book or lecture; appreciate artp musicj literature^ ^d 
histoiyi and read Mid think critically. 



Test to determine readiness for study of the humanities 
HUMANITIESi Sample Informal Tsst #1 

Purpose of t^st.^ To datamnna studentsV raadlness for the sfiady of 
the humanities. 

^ir^ations to teacher : SOTna schTOlj have found it necessary to pre* 
para thair atudants at Aa ba^nning of the courae for the eKperi- 
encei whidi diey will meet* To detennine if students have aama 
^ concept of the mOTJiingi of &a humanitias^ an open^end^ san- 
tance can ba given for th^n to complete. 

^ir£ctions to student: find out your concept of die humanitiai^ 
complete the following ientanea in your own words* 
'*Tha humanidai ara , .\ 



Pretest to determine ability to take notes from a lecture 
HUMANITf IS: Sampla Informal Test ^^#^ 

Purpo^ of t0si: To detertnine if students are able to take not^ 
adequately. 

Directions to teacher: Fr&pkrB m typicBl lactura whidi is used in 
the course* Znstmct students to take notes in diair own style. 
After . completing die leeturaj raviaw dia main |x>inti whicii 
should, have been indudedi Show itudants different fomis th^ 
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might have used in place of a formal outline whi^ is very time 
consuming. An overhead projector is a conveniarit device to us© 
to illuitimte ways to take notes* 

• INDUSTRIAL ARTSr Reading and Study Skills to Be 
Developed 

Teachers of industrial arte are faced with big task of oeplain- 
ing to studente how to use equipment and of teacdiing them how to 
follow directions precisely* Tniis appli^ to such subjects as those 
whicdi in dude blueprint reading, technical drawing^ surveyings 
graphic arts^ woodworkings metal working, electeicityj and elec- 
tronics. In order to work in this area^ studente must be able to read 
explanations and instructions * understand and follow safety rules 
remember instructions for the care of equipment; follow directions; 
read and underatand topira related to the subject being studied; and 
learn technical language* 



Pretest to determfne students' background 
INDUSTRIAL ARTSi Sample Informal Test #1 

Purpose of tesi.rTo find out how much itudente know about build- 
ing and repairing a radio or talevision set before atorting the 
Kjurse, 

Directions to tsa^her: Prepare a few general questions aa a pretest 
before starting tiie couna or introducing die textbook. Thii will 
giva &a itudents a general idea of what they will be studying in 
the course and will help you in planning your unit* 

JDirections to student: You are about to begin your course on basic 
alectronica. To find out what you already know about thJa iub= 
jectj anawar die following questions die hmt you can. 
1* What ia an electron? 

. 2. What makes a magnet attract a nail? 

3, How does a relay operate? 

4. Why can a storage battery be recharged? 
5p What is meant by a r^istor? 

6. What is a capacitor? 

7. What is meant by AO and DC current? 

8. Why ii resonance so importont? 

9. What is an amplifier? 

10. Have you ever worked on a radio or television sat? Explain 
what you did. 
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Test of ability to read formulas, understand diagrams, 
follow directions, and read the text independently 



INDUSTRIAL ARTSi Sampis Informal Test #2 

Purpose ,of test: To find out how wall stadents can a) rwd 
foiTOulas^ b) understand diapmmij c) follow diractioni^ and d) 
r^d their text without help, 
Difectians to teachers The following t^t whidi is based on Radio^ 
Tmlmviswn and Basic Electronics by R. L, Oldfiald (American 
Technical Society) is a brief sample to ^ow how student skills 
can be avaluated before starting a new unit. 
Directions to student: In Chapter IV of your t^t you are going 
to study about rasiitance, R^d pages 28 to 33 vary carefully and 
study the diagimmi and examples which explain how to learn 
Ohm^s law. When you have finishedj close your book and answer 
the following questions i . 
1* How is Ohm^i law expresi^ in a g^nbol form? 
2* Draw a diagram which shows Ohm-s law foiinula. 
3^ Explain how to find the current using tiie diagram of 
Ohm'i law which you dreWi 

4, Explain how to find the resiitonca using this diagram- 

5, Explain how to find tiie voltage using diis diagram, 

6, If a rheostat which has a rraistanca of 3 ohsM is connected 
to a battery of 6 volts^ how much current will flow tfirough 
die rheostat? Show your work. 

7* What voltage is require to force a cuiront of 1 ampere 
through a filament of a radio tuba whose resistance is 5 
ohim? Show your work. 

Bp If the resistance in a circuit is 12 ohms^ and 4 amperes are 
flowing through the circuity the voltage across ^e circuit 
must be . volts. Show your work* 

9. If an audio-filter choke has a resistance of 200 ohms and a 
fulUoad of 120 milliamparasj what wiU -ba tha voltage 
across tenninais of die choke when fulHoad current is 
flowing through it? Show your work^ 
10« What is Aa resistance of tha filament winding of a full- 
wave rectifier tube Aat requires a cuiwnt of 2 ampere at 
5 volts? Show your work. 

• MATHEMATICSrReading and study Skills to Be 
Developed 

Some students experience difficulty in mathematics faeeauae they 
have not mastered tfie basic computation f undamentaJs^ while odier 
pupils have trouble reading problems. In order to study madie- 
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mati^, tiie student miiat be able to read detailed material slowly 
and atep^by^step; read symbols^ formul^j equations^ wd graphs; 
underatand tachnicaJ vocabidaryi follow diracdonB precaBelyi read 
statistic^ reporti ajid tax blanhs| work trough a problem by vMual- 
izing it brfore trying to solve it| and i^tatc a problem in one's own 
wprds* 



Sun^ey of ability to solve word problems 

MATHEMATICSi aampie Informal Ta^^ #1 (Junior high 
school level) 

Purpose of test: To find out if studenti can r^d and work preb- 

lems on an tesy levaL 
directions to teacher: FnpB^m ievaral pmblMai dmilar to thoie 

which studente were taught in earlier gmdei. 
Dtrecttons to student: Brfore we b^in our new work in aeventii 
grada matiij wa are going to find out togatfier how waU you can 
do a few word problani. Read ^ch of following problems 
very caref idly* Then work ihm problCTai on yoiir pa^r. Show 
all of ypur work. 
1^ The 59 pupils in ^e sev^di gmda went to Brookville 
on a buB/ There ware not enough s^te for all of tham 
io 16 pupili stood up. How many pupHs had saati? (baaic 
^toUctq) 

2* Liaat mondi Nan sp^nt 960 for bui ridtt at 80 a rida. How 
many ridai on ^e bus did Ae have? (basic problam) 

3p ICata eama 500 mi hour taWng Uttla children out to play* 
She helped ^Mjm. Allm for 3 houra tcday. Than Kata spent 
550 of her money. How muc^ money did rfia have left? 
(bade problmi witfi two steps) 

4< The 635 ^pUs in our sdhool lold 775 tickets to ttLa school 
play at 350 ^di. How mu^ did tfiey reeaiva for die 
tickete sold? (basic problem vn^ noni^antial fact) 

3. Last week Bob ^^ad 7W on Monday^ 500 on W^nesday^ 
$L00 on Tliureday^ and $1,40 on Satuitiay, He waa piud 
at ^e mta of 600 an hour. How many hours did ha work? 
(ttvo st^ prc^lam) : 

6* Father knowi how far ha dnvm £rmn home to his office. 
Ha also kno%^ hmy many timM diis week he drove that 
distonca* How can ha find &a niimbar of 
and from his office? (problffln involving no numbeim) 

7, Five boys and sIk girls are going on a picnic. Sue oflfar^ 
to make three sandwches for each of tiia boys and two 
aandwiches for aaiJi of die girli. How many sandwidiai 
diould die make? (problOTi involving hidden numberi) 
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8. Judy bought eight ormngm for 690^ thr^ pmra for 290^ and 
five bananas for 60 eadi/ How mu^ did riia s^nd in all? 
(problraa wiA hidden numb^) 

B* Hill wants to paint ttia kitten wi^ 2 coata of paint. 

It is 16 feet Icmg and 12 feat wide. He l^ught 2 ^JJons of 
paint at $5.55 a ^ilon. What did die paint cost? (problem 
involving irrelevant numbers) 
10* For ttie cl^i Oiristaias party ^e girls bought ^per cups 
for 390^ papar plat^ for 5503 paper napkina for 150^ and 
plaade spoons for 350^ For 36 paiwns die aveimga cc^t 
amounted to how nau^ per parion? (problem requiring 
two ste^) 

Test to determine ability to comprehend the wording of 
problems 

MATHEMATICS^ Sampie^m^ ^ 

Purpose of test ^ To deterolna how well students comprrfiand the 
wording problems. 

Directions to teachmr^ Prepare a number of problems whi^ con- 
tain direa eleaaenti^ a) Kiantial factSj b) nonessentialj but re= 
lat^i^ factSj and c) faoti not related at all. 

Directipns to studsfit: ^dbke ^ree columns on your paper* Head 
your columns as foUowii 

NDneesantlal 

Essential Facts but Related Not Related 

R^d eadi problCTa ^refuUy* 'Hien fill In die information whidi 
bdongs in the diree ^l^mni aeco^ing to where you diink it 
belongs. This will teU yoii how well you undei^tand word 
prbblems* 

Survey of students' knowledge of symbols 

MATHEMATIOSr Sample Informal Test #3 (High school 
/ level) ; " ■ ' ; ; ^ 

Purpose of i^^.v Xo find out how mimy s^ibols sUiden^ under^ 
itend b^ora beginning a unit on --S^alK^k and.Seb'' in algebra^ 

Directions to isach&r* The following survey test is baled on the 
t^t ^^Modem Algebra^ Structure and Method Dolciani^ 
Beonan^ and Freflich (Houghton Mfflin Oo*j 1962) * 

Directions to student rTwL Gh.WL^^ on **Symteli ^d Sets" in your 
textbook you will use many iymboli in placa of words or 
■ niimerical eKpr^ions, Before Ae tmit ii bagunj see how many 
Eymboli you already know, Mat^ die symbol in List I widi its 
conect meaning in List ; II by facing A 
the nunaber in List I, ^ ^^^^^^^^^^^^^^ 
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List I LUi II 



1. 




A, Mtiltiply 


2. 




Bt Subtmct 


3. 




C. Is grM,ter &aja 


4. 


• 


D. Divide 




X 


E. Ig not equal to 


6. 




F. Add 






Q« li an ^l^ni^nt of 


8. 


< 


H# A set 


9. 


€ 


I* Is less Aan 


10. 




J. Equali 



• MUSICi Reading and Study Skllli to Be Developed 

It is apparent diat without cert^^ skillB most students 

would not be capable of learning words of ion^^ reinembering 
muBical compcMitions^ or recognizing not^ on a scale quickly* Tlie 
reading and study skUls to be devyoped in music ^e ability to 
read words of songs; learn tiie meanings of niusical terms; read 
compositions of mmical selections quicWyrr^^ about composerSj. 
pperajj and musical works with appreciation | follow directionB in 
musical textbooks | ajid evaluate critical reviews. 

Survey of ability to perceive notes on a scale 
MUSIGi Sample Infortnai Test #1 

Purpose of test: To dateimine hDW quickly studanti cam perceive 

notes on a scale when nptM are flaahed/ 
^irsctions to teacher: ft'apare a sat of larga fladi cardi which 

contain a vanety of pattemi of not^ on a ic^a« 
Directions to student: li you w^m gomg to read music quickly, you 

muit pracdca recopiiong notei on a icale rapidly* Study each 

card ai it ii fladied for five lecondiV As soon m it is lowered^ 

reproduce on your papar- what you mw* 

Pretest of ability to recognize words quickly 
MUSICi Sample ^^^^ 

Purpose a/ f0^j*v To iind out if itudento can quickly recognl^ and 

pronounce wordi in a song whidi diey will be l^Kiing, 
Directions to teacher: Pr^Bxm set of large flaah cardi whidi 
C contain wordi or phiaiea from a long^^Wch pupili wiU iorai be 
V ^iriging. (This same type of pratMt can be used witii an over*^^ 
; head projector*) 



Directions to student: Each card will be flashed for two seconds. 
As soon as it is loweradi raisa your hand if you cmxi remanber 
the words whidi were flaihed. 

Test of knowledge of musical terms 
MUSICi Sample Informal Test #3 

Purpose of tsst: To determine if students know minings of mu- 
sical terms which will be used in die course. 

Directions to tmacher: Prepare a list of die main temis wliich will 
be used in the next Unit, 

Directions to student: Before we begin our next unit^ lat*s find 
out how many of the specialised musical termi you alr^dy 
know/ On your paperj write the meaningi for aa many words as 
you know. This will tell us which worfi to review and which 
ones you already know* v 

• PHYSICAL EDUC^IO Study Skills to 

Be Devaloped 

Although teachers, uiually do not use textbooks in physical 
education dlasses^ there ^e several reading ajid sttidy skiUa whidi 
they can develop. In order to participate in a physical education 
program^ studente should be able to listen attentively to directions 
and signalsi follow directiona quiddy and accuratdy; distinguish 
right from left; read d^criptions of gam^ and sports in newspaper 
and magazines; remember details in sequence; read' diarts and 
diagrams of football plays; read books about sporte; learn technicid 
vocabidaiyi and think j^t^ 

Sun/ey of ability to listen to and follow directions 

PHYSiGAL EDUCATiONr Sample In^ 

Purpose of test: To find out how well atudents can listen to direc- 
tions and follow ^em qmckly/ 

Directions Jo i^a^A^rr As itudento are going through a series of 
exercii^ or caliitihenicSj obsCTva dioie students who do not 
appear to be able to listen well to directions or to react quickly^ 
Include a number of directions distingui^ng 
V ri^t ftom ieftr (Plan additional 
pooriy.) 

Survey of knowledge of technical terms^^^^^^^^^^^ 
PHYSIGAL.EDUCAtlONi Sample Info^^^ 

Purpose of test: To find out if studente are famiUar wdi technical 
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_ temis whidi diBK win be using m a ^dfic sDort ' 
associated with it A«fc * t • ^^"^cal temis which are 



^st ofjbfn^ to Interpret diagrams 

PHYSIC^ EDUCATIONi Sampla Informal Test #3 

Purpose of test- To find out whether sturi^r,*. ■ 

•_^CIENCE: Reading and Study Skills to Be developed 

place in ftis area^S^l^ S^'' readin 
aifonnation or to r^le ^ |„tort^^ ^»««rial to locate specific 
must be able to unS^ta^d 2<iS^ Wk^?' ^ «^ ^^dente 
through their roote Ses ^ 

and diagrams- re5 SSS-TJ i^f*^* 'J™'^'*' fonnulas, 
undei^^Ji^e principles of science 

such as the SQS^^I^^S^.^^^ a ktudy method ^ 

inventory of ab ility to read the texthnn^ 
®'"^NCE: Sample Informal Test #1 

the pemnsslon of the publisher • '^^^^> * 22-24, wjth 

''^^ in the 

appropriate amounTT s^^^^^Hel f^". » 
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and niggeitlpni are for tea^CT and ihould not be included 
in mime^raph^ copies*) - ■ 

A, Using parts ^ the book 

1, On what :^ga would you find the chapter called 

— — — (Teste ability to uia table of contentt. ) 
2i Of what . value to you are tiie qu^tions lilted at die end 
of eadi chapter? (T^ts underitanding of a specific 
study aid.) 

3, How are the chapters armnged or grouped? (T^ts 
knov'ledge of or^jumtion of tectbook*) 

4* What part of Ae book would you UBm to find the page 

refarence for topic • =_? (T«to knowledge of 

ind^,) 

Using iource, materials 
5* What library aid will tell you die library niimber of a 
book io diat you %vould be able to find the book on the 
dielvM? (T^t knowledge of functioni of card ^te- 

6* What is a biography? (Tefts knowledga of a t^» 

nference book.) ; 
7. Explain die difference be^een science ficdon and 
s^^ca factu^ materiali. (T^ts knowledge of importwt 
typai of idenee materialjO 

QuKtiona 8-24j on^^illa G d^ bas^ on a 3^ 

or 4^]^ge ifd^tion In die t^tbook,^ 

G, Undarstanding vocabiUMy 

8* Turn to : How do^ ^e audior define die 

word • - " •■ ■■ • by die way he hm umd it? (T^ts ability 
to use die cont^t i^u^ and the aids whi^ the audior 
uiei to give ^e mowing (df die WMd,) 
9* Define • .- 

10. Wmt is a - ? 

( Qut^dons 9 wid 1 0 test pupil'i knowledge of vocab- 
ulaiy, asking for die m 

the word in a ientQncei) 

D. Noting main ideaj 

11* (Four qu^tions ^Wng for main points of Infbranadon : 

12. main ideas of die longer impoilant paragraphia of dia 

13. diapter intooduction or gummaryj of die summary of an 
14* ^^riment. fiA^nm^/^j.' Of what are atoms compjos^? 

What reason was given for the conieiyation of human :^ 
: rKourcM? What u the result of die photoiyndietic 
pKWe^?) 
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E. Noting details 

15. (Four questions asking for specific bits of infomiation 

16. about an aspect of a process, the application of a lawj 

17. the principle steps in an experiment, a life cyclej mci- 

18. dents in the life of a scientist.) 

F. Drawing conclusions 

19. (Three questions asking for the significance of a findingj 

20. the value of a finding, the implication of a description 

21. of some species or natural phenomena, cause and eff«t, 
a comparison of two or more types of living organians 
or inanimates. The questions should call for answen that 
are not completely found in the textbook reading selec- 
tion. Examples: Illustrate the term balance of life. What 
conclusion can you draw from the importance of 
photosynthetic process? What is the principle difference 
between mitosis and meiosis?) 

G. Applying theoretical information 

22. (Three questions asking for examples of practical uses 

23. of scientific laws and principles. Examples: Explain 

24. relationship of photosynthesis to the conservation of 
plant life. Explain the idea that air confined in a smaU 
area exerts pressure in all directions, in relation to the 
action of air in a football.) 

H. Following directions 

25. (Three questions asking pupils to show the sequence of 

26. steps or ideas for solving a problem of performing an 

27. experiment or the sequence of a chain of events. Exam- 
ples: What is the second step of the experiment? What 
are you directed to do after you have placed tiie flask 
over the burner?) 

I. Understanding formulas and symbols 

28. (Three questions testing the pupils' understanding of 

29. how symbols and formulas are used with scientific data, 

30. Examples: yVha.t does the H refer to in the symbol 
H2O? What does 40°F mean?) 

Inventory of ability to interpret experi ments 
SCIENCE: Sample Informal Test #2 

Purpose of test: To find out how well students understand die 

purposes and conclusions of experiments. 
Directions to teacher: Choose several experiments which are 

plained in the textbook. Direct students to read each experiment 



carefully and dien to complete the mventosy to find out how 
well tiiey undentood each ^periment* 
DirMctians to studsnt: Read tiia following ^perimenti whidi are 
eKplained in your test. Then in one iantanoa write die purpose 
of the experiment. N^t write the finding or die conclusiori in 
one sentence. 

L Page ^ ^ Experiment No* 

a, Pu^wse: 
b* Finding: 

2i Page Experiment No, 

a* Puipoiei 

b. Findings 

Test of abiTity to interpret diagrams 

SDIENCE: Sample Informal Test #3 

Purpose of test: To find out how well students can inteipret a 

diagrMti in dieir textbooks. 
Directions to teacher: The following informal teat is baiad on 

Modern Physical Science by Brooki^ Tracyj Tropp^ and Friedl 

(Holt, Rinehart, and Winston, 1966). 
Directions to student: Underitanding diagmms is a very important 

part of this course. Turn to page 12 in your textbook. Read die 

iaction entitled *'Electrolysii of Water'^ and study the diagram 

carefully* Then in your own words explain what die diagram 

is showing yoUp 

For additional samples of infonnal tests in science see the section 
on *'Referenca Mid Related Bibliography'^ {13: 127-129 and 25* 
258-260). 

• SOCIAL STUDIES^ Reading an Study Skins to B@ 
Developed 

Students need to know how to use good study skills when ^ey 
read theii' social studira texts becausa thwe books are usually 
crammed with importajit ideas and facte. TTie wise teacher wUl 
observe studente to idendfy ^pic who are not familiar witii 
adequate study metiiods such as the SQ3R tedinique, TTie follow- 
ing iiat of skills is a: condensation of the many reading and study 
skills whidh are needed in tiiis subject* Studentt in this area must 
be able to apply the SQ3R study method (skirnming tkiB assign- 
ment before reading it to get in the mood^ questionmg Eihout tiie 
information to be tm^^ reading caxefuUy^ reciting imrhediately to 
aid memory^ and reviewing later to reinforce rccaU ) ; recognize 



cause and effect rdationshi^i compare and contraat situations ; 
read critiMJly to pass judgments; read tabte, pmphs, dharte, and 
cajtoons; take not^ from a book or lecture; outiine; and use 
rcfCTence materiaJs. 

For sample of other typm of evaluative tmis which caxi be used 
in soci^ studies, see the following source in tiie section on "Rrfer* 
encea and Related Bibliography"! (Si 384-395, 24 1 20-22 15: 
125-127, ^d itfr 223-233). 



Inventory of ability to read text critically 

SOCIAL STUDIES: Sample Informal Test #1 

Purpose of test: To obtain a qui^ evaluation of eacdi student's 
ability to read and comprehend his text critically. 

Directions to teacher: The following brief tmt whidi is based on 
- = — the twct TAa- Is Americans Story by Wilder^ Ludlumj and Brown 
(Houghton Mifflin Co., 1966) will help to evaluate how weU 
itudenti can read a STCtion of die text critically. 

Directions to student: Read pag« 428 to 432 in your text. Then 
answer the questions whicfa follow. Think carefully about each 
question before answering it. 

1. Why did the Indians fight the advance of the white men? 

2. Why did the white men usually win? 

3. What is meant by die tenca removal policy? 

4. What does the map on page 429 teU you? 

5. Why did die principal cattle trails run in a nordi-south 
direction? 

6. Why did the fighting with the Indians continue beyond 
the Mississippi? 

7. On page 430 what is meant by the sentence^ "As more and 
more white men moved westwardj die Indians became 
d^perate"? 

8. In your own words tell what die picture on page 431 tells 

■ ■ - ■ US," " 

9. Why did the attitude of die white men change toward the 

Indians? ■ '.' \ " ' " . " " " ■ "\ ' 

10. List any words whidi you did not imdewtand on these 
pages. ■ - ; .. ...... 



Pretest of ability to prepare a Study ou tline 

SOCIAL STUplESg Sample Info^ 

;. if sttidents know h^^ to prepare a 

study outline. ' ■ 



Direetions to teacher: The following materia is te^d on Th& 
Record of Mankind by Rodim and Bmke (D. O, Heath, 1965) . 

Directions to studsni: When you prepare a study outiinej it Is not 
nTCasary to usm foimal outiinmg* To m^a a study audln% 
place die main headings acrc^ tiie top of &e paper, Ban^A 
^ch hiding briefly write the moit important facte. You can 
Aen study from your oudine by folding ^e paper across or 
dovra to dheci your memory* 

R^d pag^ 10 to 17 in your textbook. Than prepare your 
own study outline following Ae fonn below: 

Title of ahaptar 2 



a Begizming 


NeaUdiic 
Revolution 


Age of 
Metels 


Dawn of 
Glvilimtion 






_ 





Test to ascertain whether students apply the SQ3R study 
met hod ' 

SOCIAL STUDIES: Sample Informal Test #3 

Purpose of test: To find out whether itudenta apply SQ3R 
study method. (See rrferences 3 and 12 for a detailed explana- 
tion of dus twhnique.) 
Directions to teacher: 

Step 1: GhoQie two comparable sections in &e Prepare 

similar teste b^ed on eadi section. 
Step 2 \ Instruct studente to read Section #1 for homework. 

Give no odiM' directions, 
St^ 3: Tlie following day pve Test #1. Mark papera and 

discuM r^ults, ' " y 

Step 4 1 Review or t^^ Ae SQ3R study mediod so students 

will imderst^d its value. 
Step 5 : Instruct studente to read Section #2 for homework and 

to apply tiie SQ3R study me^od. 
Step 6 r Give Test #2. ^Cark arid cbmpare rtetdte with Test 

Step 71 Remind Btuderite to apply diis study techhique eadh 
time diey do an assignmMit in any subject where it can 
. ^'--be usrf.- ;■ ^ 
For iampl^ of other typffi of evaluative teste which mxi be u^d 
in soc^ studio, see tihe following source in tiie section on "Refer- 
ences and Related iBiWiogr^y" < 3 1 384-395, 14 1 20-22, I 125- 




Chapter 5 



USES OF CLASSROOM EVALUATION 
• Using Informal Test Rsau Its to plan Daily Instruction 

AFTER STUDYING the ways to prepare mfonn^ cla^rooin tmts and 
underatanding the ease wiA which they a^c administered and 
scoredj it is obvious that the main value of the te^sts li^ in the effect 
Uie raults have upon the content teachCT when he plans his dmly 
lessons md alignments. If a teadier knows in advai^ce tiiat certain 
studente will have difficulty pronouncing words in a new suit, he 
will fiiid time to give thrae students special help. If otficr studente 
can pronounce words but do not underatand what tiiey are reading, 
the teacher wiU cdl upon them to make sure ^at they undcretaiid 
new concepts and vocabulary words. And if still ottier studeriti are 
good at pronouncing words amd underatwiding literal meayninp %ut 
are unable to read critically or to draw c»ndusioni from tficLr 
reading, the teacher can direct sped^ Aought questions to tii^e 
students. Therefore, through the method of questioning, the teadier 
is able to take care of individual differences, providing the teacher 
knows in advMice which studente need hdp in specific skills, 

1^ Using Informal Test Resuiti to Motlvati Students 

Al^ough tati are usu^y tiiought of as means of forcing studente 
to study a subject, the results of infonna^ 

motivate studente to improve in their weak areas. ITiis will happen 
when a content teadier handles ti^^^ 

diplomaticdly so that students are not tiireat(med by the resulted 
This is one reason why infonnal tests are not graded. If tiie student 
is led to andyze his own weakn^es^ he is more apt to do somediing 
about improving than if a teacher for 

tests also mewi more to students thwi standardized teste because 
they use the actual material whid^ 



daas. The student is receiving a head start on his assignments | hm 
teacher is letting him in on the secrete of succ^f ul study in his 
subject- and his teacher car^ enough to show him how to succeed 
in his subject, 

# Using Information about Students to Better 
Undarstand Them 

It is sad to relate that some students try ve^ hard in secondary 
school^ only to be told by a teacher that they lazy or unc^p= 
erative. When the facte are known^ these studente axe sometimes 
suffering from physical or emotional problems which would cause 
the strongest teacher to rffiign his job* If a teadier understands why 
students are experiencing difficulties^ and if he treals them with the 
underatanding they needi there is often a remarkable improvement 
in bo& tiie students^ work and the teadier"S disposition. Obtaining 
confidential infomiation about a student's home background^ his 
physical stamina^ or otiier problems whidi may interfere witti 
leamingj will help each teacher to know how to reach the student 
who is not succeeding. 

• Sharing Tests and Results with Other Cohtent Teachers 

In some school systems where there may be several teachera in 
one subject area^ ea^ teacher might choose a speciflG unit and 
prepare the informal t^t to be used during that unit. Hie teachera- 
then share or ^"swap" teste^ dius saving rauch preparation time* 
T^t rraults are discusaedj revisions of tests are madCj and the 
revised editionB are filed for future use. New teadiers may find 
th we prepared copies are real time^savers since the whole concept of 
giving informal tests before teaching may hm new to them* 

In addition to sh^ng infoimal teste, tea^ere may exchange 
tmt r^iilte when this information is of inter^t to othera who teach 
the same students. The English teacher cm. confer witii teachers of 
social studies arid science to give them informatioh about studente 
who are unable to read for main ideas and supporting details^ since 
th(Ke skUls are ^enti^ in tiie three subject areas; Teachers of 
mathematics and science often pool test r^ults when the skills 
which were evaluated are pertinent to botii subjects. Teachers of 
typing and shortiiand have found tiiat studente ^lo are dow 
readere and have difficulty prdnouncmg or spel^ 
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dajs iisu^y do poorly in busings iubjecte. Thm type of teiun 
approach often leads to aii Qcchange of ideas on good teaching 
te^niques ai well as sharing t«ts and t^t r^ul^. 



• Using Test Results to Help Students Who Ginnot Read 
the Textbook 

If students arc unable to read the required textbook which is 
recommended for a specific grade Icvel^ the teacher can try some 
of die f oDowing sugg^tions : 

1* Try to find an easier textbook on the SMne gubjectj but be 
sure it m not used in the dementary grade or that it is not 
too juvenUe in appeai^uice* 

2. If this is not po^ible^ look through ^e regular textbook and 
cioose just those sections whidi the stud^te may be able to 
read witfi much help from the teacher, Tim wiU necessitate 
special work on dwdoping new concepts and vocabulary 
before students begin to read from Ae tract. The teacher 
should then give die dlass one or two leadi^ qutetions which 
can be answered by reading a short passage (usually one or 
two paragraphs) , An immediate discuteion p£ &e answers to 
ttiee qu^tions will reinforce memory and wHl help diose 
studente who caji learn by Ustttiings but not dirough reading. 
A short worksheet might follow ^mss discussion. 

3. If there are portions of the course of study which must be 
taught without the use of die twctbookp the teacher can use a 
variety of inter^ting approadies * 

a. After mtedducing die topic to be studied^ ask studente to 
bring to dass magazine or newspaper articd^ related to 
^e topic. Use th^e to devdop new coriteht. 

b* Use fihra, filmsMps/ records, or o^er audio\^u^ 
often as p^wible^ FoUow these win some type of ^^^^ 

to make die lesson meaningful. Avoid Iraigthy ttttSj h 

■ ever,--- ^- -^ ^ - . 

c. After lowing a fihn^ have stu 
pointe as die teaser writ^ diem 

d. Bring in pamphletSj bookleta, an^ 

topic being studied and a^ign artides for studehte to read 
- according to dieir interete and reading ab 
each student has read his Mtide^ he dien gives a. bridE 
^ gummary of its contente. Odier studente may qu^tion hm 



^ter his report^ or ttie stud^t who gave the siimmajry 
may aak qurations whi^ hm audience must be able to 
answer* Xhey are thus dweloping tiia akUl of listening as 
well as learning new content. 

The better readers in the class may be assigned sections of 
the regular textbook to read whUe other students axe 
readijig easier books which may be obtained from, the 
library or by writing to companira whidi publish free 
pamphlets auid other mateiials/ In this way^ each student 
is doing "-rwearch^^ on his ^signed topic and is also able 
to read Mid comprehend hm assignment. 
At times (but not too oftra.) the teadber may give infor- 
mation to the studente through a short "lecture," Here 
care must be exercised so diat studcnte do not become 
bored since they have a tendency to "tune out^^ if the 
teadhcr talks too much* To prevent thiSs a skeleton out- 
line can 1^ provided for the studento to complete together 
following tiie talk* 
g. The teacher may^ at times^ writ^ a simplified version of 
^ential material ajid mimeograph it. Eventually^ certain 
unite can be written and shared witih oAcr teachers who 
have similar d^^^. Filing th^e units for next yearns 
teachers will be very helpful to them*. 
4. If an assignment fa givcnj be sure that it m dear to the 
students. It is advisable to start "^e assignment in class so 
that students can ask qu^dons about directions* Short Msign- 
ments weU done are mu^ better for poorer readcM dian are 
long on^* 

5* Alwa^ set a purpose for the assignment as it is being givra- 
Discu^ widi the students how they can preview align- 
ment before be^nmng die reading* Explain to dian how 
being in the *^mood*^ helps to understand what is being read. 
Show studente how to go tibrpugh ^e steps whi^ A^dll hdp 
them to do the aMigrment weU* Discuss ^^w to improve 
memory after reading^ Mid rdate th^e sugg^tions to die 
actual assipMrient whl^ is given. 
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